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ABSTRACT 


The study was based on data collected from 1,542 high-school 
students in Roseburg, Oregon. The objective of the research was to 
study several theoretically important areas which were relatively 
neglected by previous research efforts. Six aspects of educational 
aspirations and educational expectations were examined. First, no sub- 
stantial difference in terms of the proportions of variance explained 
by eleven predictor variables was found between aspiration and expec- 
tation. Second, both aspiration and expectation were found to be 
positively and significantly related to social class background when 
four intervening variables were controlled. Third, a discrepancy was 
found between the level of aspiration and the level of expectation. 

The aspiration-expectation discrepancy was inversely related to socio- 
economic status. Fourth, the proportions of explained variance in the 
educational expectations of high-aspiring and low-aspiring students were 
relatively low. Fifth, structural, academic, and attitudinal factors 
were found to be significantly related to educational orientation con- 
gruity. However, the characteristics of orientation inconsistency 
differed for different social groups. Within the same orientation group, 
there were considerable differences between middle-class and lower-class 
students, and between males and females. Sixth, the anticipatory cogni- 
tive dissonance hypothesis was confirmed for the males but rejected for 
the females. Theoretical relevance and limitations of the findings 


were discussed and suggestions for future research made. 
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CHAPTER I 
INTRODUCTION 


Judging from the number of studies on educational orientation in 
recent years, one can safely say that this area of investigation has 
been recognized by sociologists, social psychologists, and educators as 
having particular significance. Literally hundreds of articles, books, 
and reports have been devoted to this topic. A bibliography of the lit- 
erature in this field compiled by Kuvlesky and Ohlendorf (1970) listed 
more than four hundred titles. Within this general area of concern, 
there is one particular theme that has received special attention, name- 
ly, the relationship between social class and educational orientations. 
The emphasis on the relationship between social class and educational 
orientation has both practical and theoretical relevance. 

As has been pointed out by many sociologists (Glick, 1954; Lipset 
and Bendix, 1959; Parsons, 1968; Rogoff, 1961), education, particularly 
higher education, has become the principal avenue for upward social mo- 
bility in modern industrial societies. However, this avenue is not 
equally accessible to all. Blau and Duncan have pointed out that, 

Education assumes increasing significance for social status 

in general and for the transmission of social standing from 

fathers to sons in particular. Superior family origins in- 

crease a son's chances of attaining superior occupational 

status in the United States in large part because they help 

him to obtain a better education (1967: 430). 

Examining the changes in college enrollment in the United States between 


1939 and 1959, Jaffe and Adams (1964) found that children of workers or 


farmers have not shown an increased tendency to go to college compared 
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to children of professional families. One would have assumed that the 
alleged democratization of college education might have resulted in 
increases in plans to attend college among the children of the work- 
ing-class. A similar study by Spady (1967) reveals that, although 
educational attainment levels improve for men in all social classes 
over time, the differences in entering and completing college between 
men from high- and low-status origins appear to be increasing over time 
in both actual and conditional probabilities. In his presidential ad- 
dress to the American Sociological Association, Sewell has pointed out 
that in the States, "Despite the spectacular increase in the numbers 
attending college during the past decade, there is no good reason to 
believe that socioeconomic differentials in opportunity for higher edu- 
cation have altered appreciably" (1971: 797). In order to achieve some 
kind of social equality and to provide equal educational opportunity 
for all people, it is imperative to discover what factors are responsi- 
ble for the unequal distribution of educational chances. Educational 
administrators and decision-makers need research data to guide in 
policy formation and implementation. 

The study of educational orientation involves many theoretical 
issues. Research on educational orientation is important for the study 
of social stratification and social mobility. It demonstrates the 
nature, functioning, persistence and change, and the effects of the 
stratification system. Educational orientation research is also closely 
tied to studies on the family. Educational selection and achievement 
often reflect the structure and the process of the family system. 

Other issues include the social bases of value systems, the significance 


of achievement motivation, the relative importance of structural and 
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psychological factors, and reference group theory. 
BASIC OBJECTIVES 


The purpose of this study is not to test or to develop any 
particular theory. Instead, it seeks to explore several important 
issues in the study of mobility aspiration and mobility expectation. 

This study will examine two main topics: the nature of aspira- 
tion and expectation, and issues related to the discrepancy between 
these two dimensions of mobility orientation. First, since most studies 
have failed to examine aspiration and expectation together or have 
failed to go beyond merely noting the disparity between the two meas- 
ures, it is the purpose of this research to point out the basic 
differences between these two aspects of mobility orientation. It is 
suggested that aspiration and expectation, though highly correlated, 
represent two divergent modes of mobility orientation and are associated 
with different socio-cultural characteristics. The independent contri- 
bution of various predictor variables to the variations in educational 
aspiration and expectation will be determined. One of the most impor- 
tant aspects of mobility orientations is their close relationship with 
social class background. Though much has been done on the effect of 
social class on aspiration, studies often yield divergent and sometimes 
contradictory results and interpretations. Part of this study will 
include a re-examination of this old problem with new data. 

Second, whenever both aspiration and expectation are examined to- 
gether the discrepancy between these two measures is well recognized. 
To the author's knowledge, no study has ever attempted to explore the 


predictability of educational expectations when a person's educational 
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aspiration is known. Most researchers have likewise failed to locate 
the causes of the aspiration-expectation discrepancy. These two issues 
will receive considerable attention in this study. The significance of 
the discrepancy between aspiration and expectation is that, like status 
inconsistency, the aspiration-expectation discrepancy would appear to 
have effects on behaviors and attitudes. A new concept, "anticipatory 
cognitive dissonance" (i.e., the disparity between a person's aspira- 
tion and expectation) will be introduced and its possible effects on 


attitudes will be examined. 
ORGANIZATION OF THE THESIS 


The literature will be reviewed in Chapter II. Chapter II also 
presents the conceptual approach and the hypotheses. Chapter III in- 
cludes a summary of the data collection process, a description of the 
sample, definitions of concepts, and a brief account of the statistical 
methods used in the study. The data will be analyzed in Chapter IV. 


Chapter V will contain the summary and conclusions. 
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CHAPTER II 


THEORETICAL ISSUES 


The first part of this chapter is devoted to a general review of 
the literature on educational orientations. Special attention will be 
given to the general trend of research development. The second part 
is a detailed review of the literature on mobility aspiration and ex- 
pectation which are the main concerns of this study. Following this is 
a brief statement of the conceptual approach. The rationale of various 
tests and hypotheses will be presented in the final section of this 


chapter. 
GENERAL REVIEW OF LITERATURE 


In the study of educational orientations, social class is 
typically used as the major independent variable. As one recent study 
has pointed out, ". . . social class background could be regarded as 
the variable that is most studied in relation to one's educational as- 
piration"” (George and Kim, 1971: 355). To date, the general consensus 
is that educational orientations are class based. Despite this con- 
sensus, there is much disagreement in accounting for the relationship 
between social class background and educational ambition. Broadly 
speaking, there exist two theoretical perspectives. Educational in- 
equality, according to Mulligan (1951), can be explained by two 
competing approaches. One emphasized the lower-class perception of 


access limitation; the other, the cultural theory of social class, 
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emphasizes the cultural values of the lower class as the prime factor 
that obstructs the educational development of the lower-class members. 
Keller and Zavalloni (1964) have likewise identified two prominent 
views on social inequality. One accounts for the lesser achievement of 
the lower class in terms of limited motivation; the other, in terms of 
limited opportunities. 

The "cultural theory of social class" and the limited motivation 

hypothesis emphasize ability, attitudes, values, and motivation and 
tend to locate the chief causes of inequality and immobility within the 
individual himself. There are many attempts to demonstrate that differ- 
ent classes espouse different values and beliefs which in turn lead to 
different levels of mobility aspiration. Hyman (1966) maintains that 
lack of upward mobility is a consequence of a system of values and be- 
liefs within the lower classes which reduces the very voluntary actions 
which would ameliorate their low position. By comparing the values held 
by Jews and Italians, Strodtbeck (1959) has found that a belief that 
the world is orderly and rational, a willingness to be independent, 
a preference for individualism, and a belief in the perfectability of 
man are important for achievement and upward mobility. A study by 
McDill and his associates (1969) shows that students® college plans are 
related to academic values which include such aspects as learning as 
much as possible, the importance of good grades, and satisfaction re- 
ceived from working hard on studies. There are many other studies in 
this area of investigation (Douvan and Adelson, 1958; Kahl, 1965; Katz, 
1964; Rosen, 1956; Rushing, 1970) which show similar results. 

Closely related to achievement-oriented values is achievement 


motivation. Comparing boys who went to college with those who didn't, 
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Stivers (1958) has found that those who did go scored higher on 
McClelland's test of need for achievement. Both Douvan (1956) and 
Rosen (1956) have found that middle-class individuals tend to have 
higher and more generalized achievement motivation than lower-class 
members. According to a study by Douvan and Adelson (1958), upwardly 
mobile boys, compared to stable and downwardly mobile subjects, are 
more willing to yield security for the sake of achievement, have 

a greater drive toward independence and responsibility, and show a high 
degree of self-acceptance. McGuire (1950), Havighurst and Rodgers 
(1952), Schneider and Lysgaard (1953), Rosenberg (1957), Lipset and 
Bendix (1959), Rosen (1959), and Crockett (1962) have also obtained 
comparable findings. 

The access limitation hypothesis, on the other hand, emphasizes 
the structural character of social stratification and seeks to locate 
the institutional sources of social inequality. In contrast to the 
“cultural theory of social class" which blames an individual's lack of 
achievement-oriented values for his deprivation and immobility, the 
access limitation hypothesis posits that members of all social classes 
share common success goals. Scanzoni succinctly summarizes this point 
of view by noting that, “Lower status persons appear to be just as ori- 
ented as those with higher status to the American Dream, to the idea 
that hard work and diligent effort will ‘surely* eventuate in success” 
(1970: 174), though he also points out that the lower class, at the 
same time, has stronger passivity orientations than the middle class. 
Another study by Sugarman (1966) shows that achievement-oriented values 
are not significantly related to socio-economic status. Merton (1957) 


postulates that American culture places a high premium on success and 
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high aspirations for all. More modest aspirations on the part of the 
lower classes is seen as a result of a perceived lack of opportunity. 
This discrepancy is further hypothesized by Merton to be located in the 
social structure which fails to provide equal opportunities for all. 
There have been several attempts at applying Merton's argument to the 
study of educational orientations (Caro, 1966; Empey, 1956; Holloway 
and Berreman, 1959; Stephenson, 1957). 

The argument of differential motivation has likewise been chal- 
lenged. Mizruchi (1964), for example, has shown that the urge to get 
ahead is important for the lower class as well as for the middle class. 
Similar findings have been reported by Wan Sang Han (1969) and Nagasawa 
(1971). Even the significance of achievement motivation as a source of 
influence has been questioned by some writers. Using path-analytic mo- 
dels, Featherman (1972) has found that achievement-related motivations 
fail to function as intervening variables capable of explaining how 
social class background affects status attainment. 

The two contrasting views concerning the relationship between 
social class background and educational orientations obviously demand 
reconciliation. This has led some writers to explore other ways to 
resolve the controversy. These often involve the process of reconcep- 
tualization. New concepts are introduced, different aspects of an old 
concept are specified. Examples of new concepts are Rodman's "value 
stretch," Turner's "value compartmentalization," and Caro and Pihlblad’s 
“expectation drag." All are attempts to resolve the contradiction be- 
tween the view that society is based on a common value system and the 
view that society is based upon a class-differentiated value system. 


By "value stretch," Rodman (1963) means that the lower-class subjects, 
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without giving up the general values of the society, develop an 
additional set of values and beliefs. Thus, without giving up the gen- 
eral values placed upon high educational aspiration and occupational 
success, they "stretch" the values so that lesser degrees of success 
also become acceptable. This is, Rodman argues, a social mechanism that 
reduces the strains that lower-class people potentially face. Turner's 
“value compartmentalization" means that ", . . whenever the life situa- 
tion of any group of people. . . makes the attainment of any given value 
difficult and infrequent, the members of that group will tend through 
their self-conceptions to de-emphasize the value as a goal for their 
own striving, though they may continue to acknowledge it in other con- 
texts" (1964: 80). Hence different classes may espouse the same set of 
values but aspire toward divergent goals for their activities. Basing 
their argument on "balance theory," Caro and Pihlblad (1965) introduce 
the idea of "expectation drag" which means an artificial lowering of 
aspiration level to reduce the uncomfortable imbalance between high am- 
bition and predicted modest attainment. The writers maintain that there 
is no basic class difference in the evaluation of the occupational 
structure. 

Two important attempts have been made to specify the concept of 
“aspiration.” The first attempt splits the idea of aspiration into 
absolute aspiration and relative aspiration. The second differentiates 
aspiration from expectation. Class-related aspirations do not necessar- 
ily imply less ambition or lower achievement on the part of the lower 
class. Most of the writers who claim that lower-class individuals 
possess less intense achievement desire have neglected the fact that 


certain attainment levels are not equally accessible to members of 
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various classes. Realizing this, Empey (1956) has introduced the ideas 
of absolute and relative aspirations. When an absolute standard is 
used, the aspirations of lower-class subjects are compared with those 
of upper-class and middle-class subjects; when a relative standard is 
used, each subject's aspiration is compared with the attainment of his 
parents, The same idea has been put forth by Rosenberg who said: 

Thus the question, "Is the wealthy or the poor student more 

likely to expect to get ahead economically?" must be answered 

in the following way. If we mean by "getting ahead economi- 

cally" the expectation of surpassing one's family, then the 

poorer student has greater mobility expectations. But if we 

mean by "getting ahead economically" the desire to acquire 

a great deal of money in terms of some absolute social stand- 

ard, then the wealthier person appears to expect greater 

upward mobility (1957: 60). 

Keller and Zavalloni (1964) have advanced the same argument. Rushing 
(1964), in his study, also employs the idea of a relative measure of 
mobility aspirations. 

The other major approach is to separate aspiration from expecta- 
tion and to compare the two. Stephenson (1957), for example, 
characterizes aspiration as idealistic, whereas expectation is seen as 
realistic. Similarly, Wan Sang Han (1969) differentiates what he calls 
the "socio-economic level of wish" from the "socio-economic level of 
expectation," the former being circumstance-free and the latter being 
circumstance-bound. Operationally, the distinction between aspiration 
and expectation can be used to identify and locate the sources of limita- 
tion in a person's goal orientation (Caro and Pihlblad, 1965). The size 
of the disparity between the level of aspiration and the level of ex- 
pectation may be taken to indicate a person's realization of access 


limitations. A comparison of education aspirations with expectations, 


then, should reveal whether class differences in educational orientations 
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result from differences in values and other psychological factors or 
from differences in perception of the accessibility of educational 


objectives. 
REVIEW OF LITERATURE ON THE ASPIRATION-EXPECTATION THEME 


There is nothing new in the idea that there are idealistic and 
realistic levels of aspiration. Lewin (1939) distinguished between what 
he called "real" and "ideal" aspirations; real aspiration was defined 
as what the person thought he might really achieve, and ideal aspiration 
ep what he wished to achieve in an ideally perfect situation. However, 
there exists considerable terminological confusion and accordingly 
little consensus as to how concepts such as aspiration and expectation 
are to be used. Such conceptual confusion arises mainly from the fact 
that idealistic aspirations and realistic plans are often treated as 
Synonymous. For example, though Lewin, et al. (1944) had differentiated 
real aspiration from ideal aspiration, in a later study he and his asso- 
ciates suggested that the level of aspiration should include: the ideal 
goal, the action goal, and the level of expected performance. Bell 
(1963), in his review of the literature, has noted the tendency of so- 
ciologists and psychologists to equate "desire to excel" with "perceived 
likelihood of success." Weiss has pointed out that, “Instructions to 
the subject have tended to vary widely among studies of level of aspira- 
tion. In some studies S is asked what he expects to achieve, while 
other studies inquire as to what he hopes, intends, or would like to 
achieve" (1961: 249). This lamentable situation has again been attacked 


by a more recent study: 
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Aspiration and plans are two theoretical concepts which 

have received considerable attention by social theorists 

and researchers over the past three decades. However, 

there has been little agreement concerning the definition 

of these concepts and/or the operations for their 

measurement (Brookover, et al., 1967: 392). 

A less serious problem is the lack of uniformity regarding the use 
of the terms "aspiration" and "expectation." Instead of using aspira- 
tion and expectation to express idealistic wish and realistic plan, 
respectively, Haller (1968) has proposed to use "idealistic aspiration" 
and "realistic aspiration.” He argues that it would be less confusing 
if the term "expectation" were used only for those things alter wants 
of ego. In other words, he proposes to speak of A's expectation for B 
and B's aspiration for himself. Following Haller'’s suggestion, Williams 
(1972) defines aspirations as the desires individuals have to attain 
some future status for themselves, and expectations as the desires in- 
dividuals have for the future status of others. Various other terms 
have been adopted or created by writers to refer to roughly the same 
ideas. Brookover, et al. (1967), for example, uses "educational plans" 
instead of "educational expectations." Wan Sang Han (1969) introduces 
the "socio-economic level of wish" and the "socio-economic level of ex- 
pectation" to stand for aspiration and expectation, respectively. But 
regardless of the terms used, there are clear indications that 
researchers have recognized the need to differentiate the two dimensions. 

Though much has been written on the mobility orientations of ado- 
lescents, relatively little research has been done using the disparity 
between aspiration and expectation as an analytical tool. The most com- 


mon approach in this area of research is to test the relative impact of 


social class background on the aspiration and expectation levels and to 
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determine the degree of disparity between the idealistic and the realistic 
measures of mobility orientations among various social classes. Empey 
(1956), in one of the earliest studies of this kind, has observed that 
Students from lower strata are more inclined than those from middle and 
upper strata to reduce their occupational aspirations significantly when 
faced with the necessity of choosing between their preferred and intended 
occupations. This implies that the degree of disparity would be greater 
for the lower-class subjects than for the middle- or upper-class subjects. 
A study by Stephenson (1957) shows that youths hold a relatively common 
perception in the aspiration dimension, but that the expectation dimen- 
Sion is more sharply differentiated by their social positions. In other 
words, aspirations are relatively nerredeaa by class background while 
plans or expectations are more definitely class-based. Ina later study 
which compares the educational and occupational orientations of British 
and American youths, Stephenson (1958) has arrived at similar conclusions. 
Similarly, Holloway and Berreman (1959) have discovered no significant 
class differences in educational aspirations. Both classes are predomi- 
nantly high in terms of idealistic ambition. Insofar as the discrepancy 
between aspiration and expectation is concerned, there is no inconsis- 
tency among white middle-class students; but lower-class whites and 
negroes show plans significantly lower than their aspirations. 

A study on parents’ mobility orientations for their children by 
Jaffe and Adams (1964) shows that the majority of all parents would like 
their children to attend college. But when asked whether they intend 
to send their children to college, a significantly smaller proportion 


of the parents indicate that they will do so. This study is similar to 
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the others in that aspiration is free from social class influence, 
whereas expectation is class-based. This also implies that the degree 
of discrepancy would be greater for the lower class than for the middle 
class. Working-class adolescents, according to a study by Caro (1966), 
are far more flexible than their middle-class counterparts about what 
they would like to do after high school. Whereas middle-class boys in- 
dicate explicitly that college is the preference, working-class boys 

are indifferent between college and other alternatives. The latter 
would more readily settle for something much lower than what they aspire. 
This means that working-class and middle-class boys may be equally high 
on aspiration, but working-class youths are more likely to have lower 
expectations. This also means that the aspiration-expectation disparity 
for working-class youths would be greater than for middle-class youths. 
These studies have produced a consistent body of findings. 

However, there are some studies which have obtained different re- 
sults. In a study of occupational goals in the Greater London Area, 
Himmelweit, et al. (1952) have found that both occupational aspirations 
and occupational expectations of secondary-school students vary positive- 
ly with social class. A study by Bennett and Gist (1964) has provided 
evidence that educational aspirations and plans do not vary among social 
classes. Somewhat different is Caro and Pihlblad's study (1965) which 
shows that lower-class subjects, besides having lower aspirations than 
their upper-class counterparts, also have greater aspiration-expectation 
discrepancies than upper-class subjects. Rehberg (1967), disagreeing 
with the interpretations of Stephenson's and Bennett and Gist‘s studies, 
has found that the proportion of adolescents expressing aspirations to 


high educational goals varies according to social position. Also, the 
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proportion of adolescents expressing expectations to high educational 
goals varies positively with social status. Consistent with Rehberg's 
findings, Wendling and Elliot's study (1968) lends support to the con- 
tention that both educational aspirations and expectations vary by 
social class. But, unlike most other studies, the writers have found 
that the disparity between aspiration and expectation also varies with 
class, i.e., middle class has greater disparities than lower class. 
Instead of simply looking at the relationship between social 
class and mobility aspiration and expectation, a few writers have at- 
tempted to probe the two dimensions of mobility orientation in relation 
to other variables. Ina study by Sencar cued lec (1959), it is hypo- 
thesized that value orientations are more important in aspiration 
situations than in plan situations. The reverse is true of structural 
factors. But it has been demonstrated that for educational orientation 
the functional importance of value orientations in the decision-making 
process increases when moving from the aspiration stage to the planning 
stage. On the contrary, the functional importance of values for occupa- 
tional orientations diminishes as one moves closer to reality situations. 
Wan Sang Han (1969) argues that adolescents tend to have both circum- 
stance-free wishes and circumstance-bound expectations. His findings 
show that there is little association between one's aspiration level and 
one's perception of limitation due to restricted opportunities and 
limited ability. However, perception of limitations was found to affect 
the level of expectation. It was also found that the discrepancy between 
the level of wish and the level of expectation is positively related to 
limitation-awareness. Further, a study by Brookover and his associates 


(1967) shows that correlations between educational plans and academic 
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achievement are greater than correlations between educational aspirations 
and achievement. Similarly, correlations between educational plans and 
socio-economic status are greater than correlations between aspirations 
and socio-economic status. Using factor analysis, Weiss (1961) has been 
able to show that mobility orientation has two dimensions: a judgmental 
or expectational dimension, and a motivational or aspirational dimension. 
Furthermore, the expectational factor represents a dimension of resist- 
ance to emotional influences, while the aspirational factor represents 

a dimension of emotional arousal. 

All of the above studies treat aspiration, expectation, and the 
discrepancy between the two as dependent variables. There is at least 
one study which attempts to use the disparity measure as an independent 
variable. Wan Sang Han (1968) hypothesizes that the adolescent's per- 
ception of illegitimate expediency is positively related to the level 
of the discrepancy between his wish and his expectation. His findings 
indicate that those who have a severe amount of inconsistency are more 
inclined to deviate from legitimate norms in attaining cultural goals. 
The fact that the ideal-reality discrepancy has been shown to be capable 
of affecting human behavior further enhances the theoretical signifi- 
cance of treating aspiration and expectation as two distinct dimensions 
of mobility orientation. 

To conclude, it is possible to point out several major weaknesses 
or knowledge gaps in the study of mobility aspiration and expectation. 
First, little basic agreement has yet been reached regarding the rela- 
tionship between social class background and aspiration. Some studies 
have found no relationship at all between the two with the implication 


that people of all social classes equally endorse the so-called success 
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theme and have roughly the same level of mobility ambition. However, 
other studies have demonstrated that there is a distinct and positive 
relationship between social status and aspiration. This may lead to 

the interpretation that people of various social classes have different 
achievement-oriented values or different levels of achievement motiva- 
tion. Second, other than noting the fact that aspiration represents the 
idealistic aspect of mobility orientation and expectation represents the 
realistic aspect, students of social mobility have made very few attempts 
to investigate the similarities and dissimilarities of the two aspects 
of mobility orientation. The studies by Schwarzweller (1959), Weiss 
(1961), Brookover (1967), and Han (1969) are initial steps in this di- 
rection. All four studies indicate ehstutte re are considerable 
differences between aspiration and expectation in relation to variables 
such as value orientations, access limitation awareness, socio-economic 
Status, and academic achievement. Further research in this area is 
definitely needed. Third, though the relationship between mobility as- 
piration and a great number of independent variables has been examined 
fairly thoroughly, this is not the case with respect to mobility expec- 
tation. As has been pointed out, there are only a few studies which 
attempt to relate mobility expectation to variables other than social 
class. Fourth, though the discrepancy between aspiration and expecta- 
tion has been recognized by most writers, very few have studied the 
factors related to this discrepancy. In most cases, the aspiration- 
expectation discrepancy is accounted for by simply pointing out that it 
represents an incongruity between reality and ideals. This argument, 
more often than not, is derived from theoretical assumptions rather than 


from empirical findings. The study by Han (1969) is a rare exception. 
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Furthermore, it is well known that the orientation discrepancy is 
smaller among middle-class members than among lower-class members. It 
is possible that the causal factors that are responsible for lower-class 
discrepancies may be different from those that are responsible for mid- 
dle-class discrepancies. No attempt has yet been made to investigate 
this possibility. Finally, the possible effects of the aspiration-ex- 
pectation discrepancy have rarely been studied. It is as important to 


know the consequences of the discrepancy as to know its causes. 
CONCEPTUAL APPROACH 


In this study, it is assumed that the stratification process is 
a system. The psychological and structural components of the strati- 
fication process are seen as interrelated and mutually reinforcing. 
Through the process of socialization, individuals learn the constraints 
external to the social status they will occupy (i.e., outside their 
own social class) and the constraints posed by their immediate social 
location (i.e., within their own social class). The interplay between 
these constraints and the individual's response to them contribute to 
the shaping of personality and related psychological attributes. 
Pearlin and Kohn (1966), for example, have shown that a person's occupa- 
tion accounts for virtually all the variation in his values. Attitudes, 
motivation, personality, and even I.Q. (to a certain extent) can be 
conceived of as initially emerging out of both physical and social condi- 
tions. But, once formed and stabilized, they can exert impact on 
behaviors which, in turn, react back upon a person's psychological com- 
plex. Accordingly, the debate concerning whether structural factors or 


psychological factors ultimately determine behaviors seems false and 
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misleading without specifying the interconnection among each of these 
factors. Commenting on the relationship between values and behaviors, 
Williams said: 

If our problem is to predict from an external stimulus to 

subsequent behavior, we may treat values as intervening 

variables, inside the black box of the social actor. If 

the stimulus field is held constant and our problem is to 

predict subsequent behavior, we can treat values as 

independent variables (1967: 25). 

The same approach is applicable to our understanding of the relation- 
Ship between social class background and mobility orientations. The 
stratification process is not a one-way path leading from a person's 
social class position to his subsequent behaviors. In between the two, 
individual psychological factors play an important role in mediating 

and compounding the impact of the structural factors. Mobility orienta- 
tion, as a special class of attitudes which leads to subsequent behavior, 
is influenced to a great extent by one's social class position (both 
internal and external constraints). 

Mobility orientation can be conceptually differentiated into 
idealistic aspiration and realistic expectation. It is further assumed 
that aspiration and expectation are related to differing sources of in- 
fluences. Aspirations would appear to be most closely related to 
internal psychological forces due to its inherent similarity to ideals 
or values. While aspiration may be related to socio-cultural encourage- 
ment (i.e., sponsorship, Opportunity combined with attraction toward), 
it is unlikely that a student without favorable attitudes and adequate 
motivation toward college where reality factors are favorable (such as 


parental pressure) will aspire to attend university. Expectation, in 


contrast, is related to both psychological and structural forces. 
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Expectation more closely represents an appraisal of the concrete and 
objective situation which includes one's psychological inclination and 
the existing socio-cultural constraints. Expectations can be seen as 
indications of the magnitude to which goals and intentions are influ- 
enced not only by one's psychological inclination but also by the 
adequacy of mobility resources such as financial support and good 
academic performance. By studying both aspiration and expectation, 

it will be possible to assess the relative effect of structural and 


psychological factors on mobility orientations. 
HYPOTHESES 


As has been pointed out, the basic objective of this study is to 
work on several areas which are theoretically important in the study of 
educational orientations and which have been relatively neglected by 
previous research efforts. In this section, the basic objectives will 
be elaborated. The rationale for studying such objectives will also be 


presented. Wherever possible, hypotheses will be set forth for testing. 


I. Educational Orientation. 

Since aspiration and expectation represent two divergent modes of 
mobility orientation, it is argued that they have different patterns of 
causal antecedents. To test this argument, a series of tests, which 
involve cross-tabulation and stepwise regression analyses, will be per- 
formed to assess the independent and relative contribution of eleven 
predictor variables to educational aspiration and expectation and to 


compare the patterns of influence between aspiration and expectation. 
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II. Social Class and Educational Orientations. 

One of the most important issues in the explanation of aspiration 
and expectation is their relationship with social class. To demonstrate 
that such relationships exist, it is necessary to show that the rela- 
tionships are not spurious. Four intervening variables, namely, 
financial help, parental pressure for additional schooling, academic 
performance, and the belief that school is relevant, will be controlled 
Simultaneously. These variables represent both individual psychologi- 
cal factors as well as perceptions of access limitation. The chosen 
variables have also been shown by previous studies to be important in 
determining educational orientations. Two hypotheses will be tested: 

1. There is a positive relationship between social class and 

educational aspiration when four intervening variables are 
controlled. 

2. There is a positive relationship between social class and 

educational expectation when four intervening variables are 


controlled. 


III. Aspiration-Expectation Discrepancy. 


The discrepancy between aspiration and expectation will be 
examined in relation to social class background. Like most studies, it 
is hypothesized that the aspiration-expectation discrepancy is inversely 


related to the student's socio-economic status. 


IV. Differential Aspiration. 


Most previous studies have shown that the discrepancy between 
aspiration and expectation exists not only among lower-class but also 


among middle-class subjects, though the discrepancies are more pronounced 
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among the former than among the latter. This implies that even among 
middle-class students there are some who aspire to college education 

but do not expect to attend university, and there are others who have 

low aspirations but high expectations. It is thus natural to ask: How 
can one predict a person's expectation when his aspiration is known? 
Educational expectation is known to be closely related to mobility at- 
tainment. Rehberg (1967), for example, has discovered an exceptionally 
high degree of congruence between college-going expectation and actual 
college enrollment. The ability to account for one's expectation when 
one’s aspiration is known, therefore, has both theoretical and practical 
Significance. The task is to discover the pattern of causal influences 
and the variables that can best explain the variance in a person's edu- 
cational expectation after his aspiration is controlled. It is 
hypothesized that different forces are at work when two groups of people, 
the high-aspiring group and the low-aspiring group, are to decide on 
their educational plans. If this is the case, when aspirations are con- 
trolled, the pattern of causal influences on the educational expectations 
of the high-aspiring group would be different from the pattern of causal 
influences on the expectations of the low-aspiring group. This will be 


determined by means of stepwise regression analysis. 


V. Educational Orientation Congruity. 


An initial attempt will be made in this study to discover the 
relationship between orientation congruity (the consistency or incon- 
sistency between aspirations and expectations) and various social and 
psychological factors. Just as a person's aspiration is affected by 


many factors, his orientation congruity may also be affected by his 
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social environment and psychological inclinations. 

The fact that the middle-class person usually has smaller aspira- 
tion-expectation discrepancies than do lower-class people has been well 
documented. It is possible, as has been suggested, that the causal fac- 
tors that are responsible for middle-class orientation incongruity may 
not be the same as those that are responsible for lower-class orienta- 
tion incongruity. Several studies have found that certain independent 
variables do not affect the aspirations of different classes equally. 
Rosen (1961) has discovered that the impact of family size on a student's 
achievement motivation varies with his social class. The impact of fam- 
ily size is greater at the upper-middle and lower-class level than at 
the lower-middle and upper-lower levels. Lipset and Bendix (1959) point 
out that intelligence doesn't equally affect the college intentions of 
Students of various social classes. The relationship between intelli- 
gence and college aspirations is not strong among upper- and lower-class 
subjects. Among students of the middle status, however, intelligence 
is particularly important as a factor affecting college aspirations. 

In order to fully understand how various factors influence orientation 
congruity, it is essential to explore the possible existence of "condi- 
tional relationship" (see Rosenberg, 1968: Chapter 6). Accordingly, 
social class and sex will be controlled. 

A study by Krauss (1964) has shown that with respect to certain 
interests, values, and activities, the college-oriented working-class 
youths are very similar to the college-oriented middle-class students. 
Simpson (1962) has obtained comparable findings. It is important to ask 
whether consistent orientation groups (and inconsistent orientation 


groups) of both classes are similar with respect to various social and 
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psychological characteristics? Again, sex and social class will be 


controlled. 


VI. Anticipatory Cognitive Dissonance. 


In order to assess the effects of the aspiration-expectation 
discrepancy, a new concept, “anticipatory cognitive dissonance," is in- 
troduced. Anticipatory cognitive dissonance refers to the disparity or 
inconsistency between a person's idealistic aspiration and his realistic 
expectation. The disparity or inconsistency is anticipatory because 
both aspiration and expectation refer to actions or events to take place 
in the future. 

The idea of anticipatory cognitive dissonance is developed from 
Festinger's cognitive dissonance theory. Festinger (1957) argues that 
performing an action, such as making a decision between two or more al- 
ternatives, being induced into doing something, or disagreeing openly 
in a group, may produce dissonance. Two cognitive elements are in a dis- 
sonant state if ". . . the obverse of one element would follow from the 
other." He further points out that the existence of dissonance, be- 
cause of the psychological discomfort it engenders, gives rise to 
pressures to reduce the dissonance or to avoid increases in dissonance. 
One way of doing this is to decrease the importance of the elements in- 
volved in the dissonant relations. For example, after choosing between 
two alternatives, a person may attempt to reduce his dissonance ". . 
by making the chosen alternative more desirable and the unchosen alter- 
native less desirable after the choice than they were before it" (Brehm, 
1956: 384). Another hypothesis of the cognitive dissonance theory is 


that the ", . . strength of the pressure to reduce dissonance is 
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a function of the magnitude of the existing dissonance" (Festinger, 
1957: 263). Cognitive dissonance theory is, in a way, restrictive. 

The theory postulates that a state of dissonance will occur only after 
an act has been committed. However, it is the author's opinion that 

a dissonant state will occur if a person anticipates some kind of ac- 
tion or happening which would produce results contrary to what he would 
like to obtain. The inconsistency between a person's aspiration and ex- 
pectation is a clear case of cognitive dissonance. If a person desires 
to do something but does not expect to be able to fulfill his wish, it 
is likely that he will experience some kind of unpleasant psychological 
tension. Aspiration and expectation are not actions. The former ex- 
presses a desire or an inclination. Expectation, on the other hand, can 
be seen as a prelude to action or one's estimation of one's future course 
of action. 

It is hypothesized that if a person experiences an aspiration-ex- 
pectation discrepancy, he will tend to transform the dissonant relation 
into a consonant or an irrelevant one. As has been suggested, one com- 
mon technique is to increase the importance of the value dimensions that 
favor the chosen alternative or to reduce the importance of the value 
dimensions that favor the non-chosen one. Following this argument, one 
would expect that those students who aspire to college education but do 
not expect to attend university would de-emphasize the value dimensions 
of further education, so that when they actually have to make the deci- 
sion the effect of the dissonance would be less discomforting. On the 
other hand, those who have no aspiration for higher education but expect 
to go to college (perhaps due to strong family pressure) would lay heavy 


stress on the values of further education. Unfortunately, there are not 
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too many cases of the latter category in our sample. Therefore, only 
the effect of the high-aspiration low-expectation discrepancy will be 
tested. The following hypothesis will be tested: 
Those who experience anticipatory cognitive dissonance as a re- 
sult of having high educational aspirations but low educational 
expectations will tend to de-emphasize the value of further 


education. 


SUMMARY 


The first part of this chapter was devoted to a review of the 
literature on mobility orientations. The trend of research development 
in this area of study reflects incessant attempts to account for the 
close relationship between social class and mobility ambition. The 
differentiation of mobility orientation into idealist aspiration and 
realistic expectation is one of the approaches to reconcile the two 
conflicting theoretical perspectives. A review of the literature on 
aspiration and expectation reveals that much remains to be done. The 
purposes of this thesis are to examine some of the problems left inade- 
quately answered. This study regards aspiration and expectation as two 
divergent modes of mobility desire with differing patterns of causal 
antecedents. It also adopts a systemic approach to social stratifica- 
tion. The psychological and structural elements of the stratification 
process are seen as interrelating and mutually reinforcing. Thus a mul- 
ti-variate approach is used in this study. This chapter also discussed 


the basic objectives and listed various hypotheses for empirical testing. 
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CHAPTER III 
METHODS 
DATA COLLECTION PROCEDURES 


This is a study based on secondary analysis of data collected by 
Professor L. E. Larson in Roseburg, Oregon, in the fall of 1967. De- 
tailed information concerning data collection procedures and techniques 
can be found in Larson's Ph.D. thesis (1969). A brief account of the 
data gathering process and a summary of the characteristics of the 
sample will be given in the following pATREEADHes 

Roseburg is a small community in southern Oregon. It had a popu- 
lation of about 11,500 in 1960. The median education for men over 25 
years of age was 11.9 years. Over half of the employed males over age 
14 had blue-collar jobs. Roseburg was chosen for several methodological 
reasons: it was an area that had not been heavily researched; the occu- 
pational distribution of Roseburg was fairly evenly distributed between 
white- and blue-collar background; and the community had a population 
large enough to accommodate an adequate sample for a survey research 
study. 

The population of the study was defined as all students who had 
finished the sixth grade but who had not yet graduated from high school, 
together with their parents. A non-random sample of all seventh-, mince 
and twelfth-grade students who attended the Roseburg public schools was 
chosen, The selection of a non-random sample reduced to a great extent 


the disruption of class schedules and school administration by the study. 
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The collection of data from parents also militated against the use of 
a random sample. At the time of the study, there were 1,690 students 
enrolled in the three grades in the three public schools for junior and 
senior high school students. Excluding those who were absent on the 
days of the study (132 students), the final sample size consisted of 
1,558 students from 1,338 family units. Sixteen questionnaires had to 
be discarded reducing the sample to 1,542 students. 

Three questionnaires were developed--one for each parent and one 
for the student. All three questionnaires were pre-tested and revised 
before the final form was adopted. A copy of the student questionnaire 
can be found in the Appendix of this study. Owing to course-scheduling 
problems, it was decided that separate administrations for each school 
would be necessary. Appropriate arrangements were made with the prin- 
cipals of the schools. The day prior to the administration at a given 
school, a letter of introduction was mailed to the parents of the stu- 
dents who would take part in the study the following day. The letter 
informed and explained to the parents that one or more of their chil- 
dren would be participating in the study and that their child would be 
bringing home a questionnaire for each parent to complete and mail in. 

Before each questionnaire-answering session actually started, the 
principal of the school introduced the investigator to the students and 
briefly indicated the purpose of the study. The questionnaires were 
then distributed to the students. A personal guarantee of anonymity 
was given by the investigator. The students were then asked to read the 
instructions which were printed on the first page of the questionnaire. 
After all the preliminary steps, the students were then told to start 


filling out the questionnaire. They were assured that although they 
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should answer the questions as quickly as possible they would have 
plenty of time. During all administration sessions, at least two 
teachers were present to assist the investigator in the answering of 
questions and the maintenance of discipline. At the end of the period 
the students were reminded to take home a packet which contained ques- 
tionnaires for each parent and to urge their parents to fill them out 
and send them in as soon as possible. The packet also contained 

a letter of introduction with instructions and a postpaid return 
envelope. 

Although the use of "take-home packets" was considered to be the 
best way of assigning the same identification number to student and 
parent, the success of this method was not as high as had been expected. 
It was estimated that at least 15 per cent of the packets never reached 
the parents. The day following each administration, the first follow- 
up letter to the parents of the appropriate sample was sent out. About 
ten days later, the second and final letter was mailed. Only 52 per 
cent (i.e., 713 out of 1,338) of the take-home packets were returned. 
Of these, 697 of the mother questionnaires and 592 of the father 
questionnaires were usable. 

Although this study is based on the responses from the students 
alone, data acquired from the fathers are used in the measure of social 
class. Since only 592 usable questionnaires were returned from the 
fathers, information on the father's education, occupation, and socio- 


economic position is based on a reduced sample of 612. 
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DESCRIPTION OF THE SAMPLE 


Table 1 presents the frequency distribution for seven family 
background variables. As can be seen from the table, the number of 
males and the number of females are roughly the same. The number of 
students from small families and the number of those from large ones 
are also roughly equal. As a result of attrition, there is a marked 
decrease in the number of students in Grade 12. The mean education of 
the fathers is slightly more than 12 years. The mean socio-economic 
status of the students’ families is between status level III and status 
level IV. Unpublished analysis by Larson suggests that although the 
blue-collar population appear to be under-represented in the sample and 
the educational level of the fathers eens higher, no significant 
differences have been observed in the attitudinal and behavioral charac- 
teristics of students whose parents didn't mail in their questionnaires 
and those whose parents did. In other words, those students with social 


class background information are not a biased group. 
GENERAL METHODOLOGICAL ISSUES 


This section will deal with some general issues on methodology. 
Special methodological problems will be discussed in appropriate 


sections in Chapter IV. 


Selection of Predictor Variables. 

It is one of the goals of this study to include and test a wide 
range of predictor variables. This does not mean, however, that variables 
will be used indiscriminately. Twenty-nine variables were initially 


chosen and a correlation matrix was created and scrutinized to eliminate 
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TABLE 1, FREQUENCY DISTRIBUTION FOR SEVEN FAMILY BACKGROUND VARIABLES 







Sex: Males 
Females 





Grade Level: Seventh 
Ninth 
Twelfth 








Socio-economic Status; 






Religion: No Church 
Protestant - No Denomination 

Jewish 

Catholic 

Fundamental Protestant 

Conservative Protestant 

Liberal Protestant 











Father's Education: 





16 years or more 
14 years 
12 years 
11 years or less 







Father's Occupation: Major Professional 
Minor Professional 
Lesser Professional 
Clerical 
Skilled Labor 
Semi-skilled Labor 
Unskilled Labor 
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those variables that have low predictive power and those that are in 
essence measuring the same thing. For example, fathers’ occupation was 
found to be highly correlated with fathers’ education, and both are com- 
ponents of the socio-economic status (SES) index. Consequently, both 

of them were discarded while SES was kept. Two academic values, attrac- 
tion to school and the belief that school is relevant were also found 

to be fairly highly correlated, but it was also discovered that the 
latter correlated more highly with both aspiration and expectation. 
Therefore, attraction to school was dropped while the belief that school 
is relevant was retained. Father's pressure toward additional schooling 
and mother's pressure are highly correlated. There was no point in re- 
taining both of them. They were therefore combined and transformed into 
an index called "parental pressure toward additional schooling." The 
same was true with communication with father on education and communica- 
tion with mother on education. A new variable, MaumruniBarton with 
parents on educational matters," was created. 

However, the final selection contains some of the variables which 
do not actually correlate highly with either aspiration or expectation 
(see Table 6, p. 50). These include family size, best friends’ pressure 
toward additional schooling, and teachers' pressure toward additional 
schooling. They were retained because previous studies have demon- 
strated their effectiveness in predicting educational orientations. 

For example, studies by Adam and Meidam (1968), Berdie (1954), Rehberg 
and Westby (1967), Rosen (1961), and Stice, et al. (1956), have shown 
that family size is an important determinant of educational aspirations. 
Best friends' pressure is an important vehicle because it has theoretical 


implications for reference group theory and for the peer group 
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sub-culture hypothesis. 

As a result, eleven variables were chosen as the main predictor 
variables: financial help from parents, family size, socio-economic 
status, academic performance, the belief that school is relevant, be- 
lief in educational excellence, self-esteem, best friends’ pressure 
toward additional schooling, parental pressure toward additional school- 
ing, communication with parents on educational matters, and teachers’ 


pressure toward additional schooling. 


Definitions of Concepts. 


The basic concepts used in this study will be defined or explained 
in this section. Operational definitions will also be made whenever 
necessary. 

Educational Aspiration is defined as the level of educational 
attainment a student would like to achieve if there were no external 
constraints. To obtain the level of aspiration, the subjects were asked: 
"Supposing you had the necessary abilities, grades, money, etc., how far 
would you really like to go in school?" (original emphasis). 

Educational Expectation is defined as the level of education 
a student actually intends to attain after considering all possible con- 
straints he may encounter. To obtain the level of educational 
expectation, the subjects were asked: "Considering your abilities, 
grades, financial resources, etc., how far do you actually expect to go 
in school?" (original emphasis). 

The measure of Socio-economic Status is based on the "Index of 
Social Position" scheme first developed by Hollingshead (1957). It 


is derived from the education and occupation of the father. 
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The socio-economic status scale is divided into five categories. 
However, when doing cross-tabulation analyses, social class categories 
I, II, and III will be collapsed into one single category, the "middle 
class"; categories IV and V will be collapsed into one single category, 
the "lower class." This is to insure adequate cell entries necessary to 
the numerous cross-tabulations. 

Financial Help is a measure of the students’ perception of their 
parents’ ability to provide financial assistance in helping them reach 
their school and work goals. 

| Academic Performance is based on a student's self-reported grade- 
pOinteaverage. It is divided into two categories, above-average and 
beloweaverage. Our data do not contain information on students’ intelli- 
gence. However, some writers have suggested that, in terms of deciding 
future life goals, academic performance is as important as, if not more 
important than, intelligence. Ginzberg and his associates (1951) main- 
tain that a student characteristically goes through a stage of appraising 
his chances of success in his future life goals by thinking in terms of 
the quality of work he has done in relevant school courses. He is 
usually vague about the concept of intelligence and usually has no way 
of knowing his own I.Q. scores. But he does know his class standing, 
and it is likely to be the most important single variable in helping 
him plan his future. Another study by Rogoff (1961) has shown that the 
correlation between scholastic performance and scholastic ability (i.e., 
intelligence) is extremely high. 

Parental Pressure is a measure of the students’ perception of 
parental pressure or encouragement toward additional schooling. 


Perceived parental pressure is used in this study for both practical 
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and theoretical reasons. First of all, only information concerning the 
adolescents" perceived parental influence is available. Theoretically 
speaking, as has been pointed out by Meier (1969), parental influence 
can be explicit, implicit, or in the form of "supported autonomy." 
Actual parental influence may be taken to mean explicit encouragement 
only, whereas perceived parental influence includes various modes of 
influence. Furthermore, it is the author's argument that actual encour- 
agement or pressure has little significance if it is not perceived by 
the adolescents as such. The same argument applies to Teachers’ 
Pressure and Best Friends’ Pressure. 

Communication with Parents on Education is defined as the extent 
to which students find it easy to ene with their parents 
concerning educational matters. 

Academic values consist of two items, namely, the Belief in the 
Relevance of School, and Belief in Educational Excellence.! Relevance 
of school is a student's perception whether school is a waste of time 
for the type of work he will be doing. Educational excellence is 
a measure of the degree of importance a student attaches to outstanding 
academic performance. 

Self-esteem is defined as a positive or negative attitude toward 


the self. The measure of self-esteem used in this study is a ten-item 





lMany of the other values are found to be highly correlated with 
either relevance of school or educational excellence. They are 
therefore excluded from the analysis. 
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Guttman Scale developed by Rosenberg (1965) .° 

Family Size is indexed by the number of children a family has. 
Those families with one to three children are considered small; those 
with four or more are considered large. 

Anticipatory Cognitive Dissonance is the discrepancy or disparity 
between a person's idealistic aspiration and his realistic expectation. 
The dissonance is in the anticipatory state because both aspiration and 


expectation refer to actions or events to take place in the future. 
STATISTICAL METHODS 


Three statistical techniques will be employed in this study. 
Partial correlation tests will be used to locate spurious relationships 
(if any) between social class and both aspiration and expectation. "We 
may conceive of partial correlation as the relation between two vari- 
ables Xo and X,; after each has been statistically freed of the influence 
of one or more disturbing variables. Corresponding to this concept, our 
problem is to rid Xp and X; of specific unwanted effects before meas- 
uring the correlation between them" (Schuessler, 1971: 31). If the 


relationship between social class and aspiration or expectation is the 


2The ten evaluative items used to create the self-esteem scale 
are’ 
1. I feel that I am a person of worth, at least on an 
equal plane with others. 

2. I feel that I have a number of good qualities. 

3. All in all, I am inclined to feel that I am a failure. 
4. I am able to do things as well as most people. 

5. I feel I do not have much to be proud of. 

6. I like myself. 

7. On the whole, I am satisfied with myself. 

8. I wish I could have more respect for myself. 

9. I certainly feel useless at times. 
10. At times I think I am no good at all. 
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result of the fact that social class varies along with some other 
variables which are the true predictors of aspiration or expectation, 
when the effects of those other variables are held constant, aspiration 
Or expectation should no longer vary with social class. The reason 

that partial correlation rather than cross-tabulation analysis is chosen 
for the purpose is that several intervening variables will have to be 
controlled simultaneously. If cross-tabulation techniques are used, 
this type of mlti-variate analysis will require an extremely large sam- 
ple size so that there will be enough cases to fill the numerous cells. 
It may be argued that Pearson correlations presuppose interval data and 
thus aren't suitable for the ordinal variables in this study. However, 
there is no firm agreement on the inadvisability of the use of Pearson 
correlations with ordinal data. 

The second statistical method used in this study is stepwise re- 
gression analysis. "Stepwise regression is a powerful variation of 
multiple regression which provides a means of choosing independent vari- 
ables which will provide the best prediction possible with the fewest 
independent variables" (Nie, et al., 1970: 180). In this study, step- 
wise regression analysis will be used to provide a measure of the 
independent contribution of each of a series of predictor variables to 
the variance of a dependent variable. Stepwise regression analysis will 
be used to discover the different patterns of causal antecedents for as- 
piration and expectation. The same statistical method will also be used 
to discover how different variables contribute to the variations of the 
expectations of two groups of adolescents, those with high aspirations 


and those with low aspirations. One technical issue requires some comment. 
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In doing stepwise regression, there are two ways missing values can be 
handled during the computation: "pairwise deletion" and "listwise dele- 
tion." "With pairwise deletion, a case is omitted from the computation 
of a given coefficient if the value of either of the two variables be- 
ing considered is missing. ... Pairwise deletion has the advantage 
of utilizing as much of the data as possible in the computation of each 
coefficient. It has the disadvantage, however, of (under some circum- 
stances) producing coefficients which are based on a different number 
of cases and perhaps on even quite different sub-populations of the 
file." On the other hand, listwise deletion ",. . . has a case omitted 
from the calculation of all coefficients specified in a single list if 
a case contains a missing value for any variable entered into that list. 
In general, listwise deletion has the effect of reducing the number of 
cases upon which the coefficients are computed" (Nie, et al., 1970: 148). 
A comparison of the results of the two methods using data from this 
study shows that the two data-handling procedures produce no significant 
difference. In other words, missing values are randomly distributed. 
It is therefore decided that pairwise deletion will be used in order to 
make use of as much of the data as possible. 

Both correlation analysis and stepwise regression analysis provide 
a single summary statistic describing the strength of association be- 
tween two variables. Though convenient, these methods often have the 
disadvantage of hiding information or over-simplifying the more compli- 
cated attributes of a variable. A first-order partial correlation, for 
example, can give a single measure of the degree of co-variation between 


social class and educational aspiration, controlling for the effect 
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of sex. However, the partial correlation coefficient sheds no light on 
the difference between the effects of family social position on middle- 
class males and on middle-class females. This can be obtained by 
looking at the joint frequency distributions of the three variables in’ 
tabular form. It is then possible to compare the effects of social 
class on middle-class males and on lower-class males as well as to come- 
pare the effects of social class on lower-class males and on lower-class 


females. 
SUMMARY 


The data collection procedures and the characteristics of the 
sample were described in the first part’ of this chapter. An account 
— made of how eleven predictor variables were selected on both empiri- 
cal and theoretical grounds. Theoretical and operational definitions 
of the major dependent and independent variables were listed. In the 
final section of this chapter, three statistical techniques, namely, 
partial correlation analysis, stepwise regression technique , and cross-~- 
tabulation analysis, were discussed in terms of their usefulness to the 


various statistical tests in this study. 
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CHAPTER IV 


FINDINGS 


This chapter is organized into six parts. The first section 
explores the relationships between educational orientations and eleven 
predictor variables. Part two and three consider the impact of social 
class on educational orientations. Section three explores the charac- 
teristics of high-aspiring and low-aspiring groups. The remainder of 
the chapter considers the nature and the effect of educational 


orientation incongruity. 
EDUCATIONAL ORIENTATIONS 


Tables 2-6 show the relationship between educational expectation 
and aspiration and the eleven variables chosen for their theoretical 
relevance. As can be seen in Table 2, eight of the eleven relationships 
are statistically significant. Socio-economic status and academic per- 
formance are the most apparent predictors of educational aspiration 
(88 per cent of the upper class aspire to a college education and 77 per 
cent of those with above average grades). Two structural variables, 
financial help and family size, do not appear to have any influence on 
the aspirations of youth. This finding provides some support for the 
argument that aspirations are more closely related to internal psycho- 
logical forces. Indeed, self-esteem and educational values are closely 
related to educational aspirations as well. Although parental pressure 


and the pressure of teachers toward additional schooling is related to 
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TABLE 2. EDUCATIONAL ASPIRATION BY ELEVEN PREDICTOR VARIABLES 


Educational Aspiration 


Predictor University Prof. Sch. High Sch. 
Variables a N 4 N / N 








Socio-economic Upper O40 & 20) 
Status! Middle 4S (107) 
Lower 10.9 ( 35) 
(Total) 7.6 ( 42) 
P<.0l 
Financial Help High 10.5 ( 61) 
Medium e 10.6 (¢ 69) 
Low 1f.3 Cil1) 
(Total) 10.6 (141) 
P = N.S. 
Family Size? Small 9.1 ( 62) 
Large P2058 Ga) 
(Total) 10.7 (146) 
P = N.S. 
Academic Above 
Performance Average 2.9 ( 14) 
Below 
Average 15.0 (126) 
(Total) 10.5 (140) 


P<.0l 


The £five-category Socio-economic Status is based on the "Index 
of Social Position" scheme by Hollingshead (1957). It is derived from 
the education and occupation of the father. In this table, status 
categories I and II are collapsed into one single category, the Upper 
Class; status category III becomes the Middle Class; and categories IV 
and V are collapsed into one single category, the Lower Class. 


2Financial Help is based on Q. 17 on p. 6 of the Questionnaire 
(see Appendix). It is categorized into High, Medium, and Low. 
3 Family Size is based on Qq. 21-26 on p. 2 of the Questionnaire. 


Those families with one to three children are considered Small; those 
with four or more are considered Large. 


“academic Performance is based on Q. 69 on p. 16 of the Question- 
naire. It is collapsed into two categories, Above Average and Below 
Average. 
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TABLE 2. Continued 
Educational Aspiration 


Predictor University Prof. Sch. High Sch. 
Variables Te N % N is N 
Belief in the High 
Relevance Low 
of School (Total) 
Belief in High 
Educational Medium 
Excellence® Low 
(Total) 
Self-esteem’ High 
Medium 
Low 
(Total) 
Best Friends’ High 9.8 ( 9) 
Pressure® Low 10.7. (136) 
(Total) 10.7 (145) 
Parental Pressure? High 
Medium 
Low 
(Total) 





SBelief in the Relevance of School is based on Q. 36 on pupsio£ 
the Questionnaire. It is collapsed into two categories, High and Low. 


6Belief in Educational Excellence is based on Q. 23 on p. 13 of 
the Questionnaire. The original four categories are collapsed into 
High, Medium, and Low. 


7Self-esteem is based on a ten-item scale developed by Rosenberg 
(1965). Ten questions (Q. 49 to Q. 58 on p. 8 of the Questionnaire) 
were asked. The scale is collapsed into three categories. 


“Best Friends’ Pressure is based on Q. 21 on p. 6 of the Question- 
naire. The original four categories are collapsed into two. 

9parental Pressure is based on Q. 65 and Q. 13 on p- 5 of the 
Questionnaire, The two measures are merged into a three-category index. 
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TABLE 2. Continued 


Educational Aspiration 
Predictor University Prof. Sch. High Sch. 
Variables To To N to 


Communication with High 
Parents on Medium 
Education!0 Low 


(Total) 


Teachers' Pressure!! High Dor (#25) 
Medium 10.78 (555) 
Low 15.6 ( 66) 


(Total) 10.7. (144) 
P< .0Ol 





10 communication with Parents is based on Q. 23 and Q. 35 on p. 10 
of the Questionnaire. The two measures are merged into a three- 
category index. 


11 Teachers! Pressure is based on Q. 52 on p. 4 of the Questionnaire. 
The original four categories are collapsed into three. 


educational aspiration, there is no evidence that the pressure of best 
friends has any impact. 

Accordingly, this study calls into question the salience of peer 
group influence on mobility aspiration as so many other studies have 
demonstrated (e.g., Alexander and Campbell, 1964; Kandel and Lesser, 
1969; Krauss, 1964; McDill and Coleman, 1965; Pavalko and Bishop, 1966; 
Slocum, 1967). In order to further test the impact of peer group influ- 
ence on educational aspiration, the relationship between best friends'* 
pressure toward grade improvement and best friends’ effort in school 
and aspiration is examined in Table 3. The relationships are not signi- 
ficant. Indeed, the absence of peer pressure toward grade improvement 


is more closely related to higher aspiration. Educational ambition 
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TABLE 3. EDUCATIONAL ASPIRATION BY PEER GROUP INFLUENCE 





Educational Aspiration 


Peer Group University Prof. Sch. High 
Influence %o N hee N %o 


Best Friends’ Pressure High 32,1 { 27) 
toward Grade 
Improvement Low 31.5 (429) 


(Total) 31.6 (456) 


X7.= 56233 


Best Friends’ Effort High 31.1 (297) 1417.3 (165) 
in School Work 

Low 32.0 (151) | 20.8 (¢ 98) 

(Total) 31.4 (448) | 18.4 (263) 


x2 = 3.37, |P = N.S. 


also seems to have little to do with the academic efforts of one's best 
friends. 

Table 4 shows the relationship between the predictor variables 
and educational expectation. As can be seen, all the relationships 
except best friends’ pressure are statistically significant. As with 
educational aspiration, the strongest predictors of educational expec- 
tation are socio-economic status and academic performance. Comparing 
the results in Table 4 with those in Table 2 provides insight into the 
nature of educational orientation. Although the percentage differences 
are small, it is clear, for example, that family size and financial 
help have a marked impact on realistic educational goals. This finding 
provides further support for the argument that aspiration is more 
affected by psychological forces than by structural factors and that 


expectation is influenced by both structural and psychological variables. 
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TABLE 4. EDUCATIONAL EXPECTATION BY ELEVEN PREDICTOR VARIABLES 


Educational Expectation 


Predictor University Prof. Sch. High Sch. 
Variables % (enema 7 _N 
Socio-economic Upper 
Status Middle 
Lower 
(Total) 
Financial Help High 20.4 (116) 
Medium gne2 Alaa) 
Low Nes Trey) 
(Total) 23.9 (305) 
P<.01- 
Family Size Small TSrs | (127) 
Large 29.5 (193) 
(Total) 24.0 (314) 
P<.01 
Academic Above Average (157) 48st (38) 
Performance Below Average (Biv mieS 2 ae(265) 
(Total) (451) 12347 (303) 
166.53,} P< .01 
Belief in High 19.8 (174) 
Educational Medium 28.6 ( 87) 
Excellence Low 43.5 ( 40) 
(Total) 23.6 (301) 
P= 01 
Belief in the High 16.4 (108) 
Relevance Low 31.9 (205) 
of School (Total) 24.0 (313) 
P<.O01 
Self-esteem High 19.9 ( 68) 
Medium 24.1 (201) 
Low 34.4 ( 44) 
(Total) 24.0 (313) 
P<.01 
Best Friends* High 43.5 156555 (13) 
Pressure Low 34.9 24.4 (297) 


(Total) 


35.5 
x2 = 4.43, 


23.8 (310) 
P = N.S. 
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TABLE 4. Continued 
Educational Expectation 


Predictor University Prof. Sch. High Sch. 
Variables To 4 N 4 N 


Parental Pressure High 
Medium 
Low 


(Total) 


Communication with High 18.9 (132) 
Parents on Medium 31.4 (¢ 90) 


Education Low 29.1 ( 80) 
(Total) 23.9 (302) 
P <.01 


Teachers! Pressure High 36.3 (156) 1:18.46. € 75) 
Medium 35.6 (175) | 23.6 (116) 


(Total) | 40.5 35.7 (462) | 23.8 (308) 
X2 » 13.54, | P<.01 





It is also of interest that the percentage differences between the pro- 
portion aspiring toward a university education and those who actually 
expect to complete college vary considerably among the different predic- 
tor variables. Among upper social class students, for example, the 
difference is about 11 per cent (88.2 and 76.5 per cent) compared to 
a difference of more than 24 per cent among students who perceive high 
teacher pressure (67.4 and 43.2 per cent). Similarly, the differences 
are about 15 per cent among above-average students compared to 21 per 
cent among students who experience high parental pressure. This evidence 
suggests that socio-economic status and academic performance are more 
important predictors of both educational aspiration and expectation, 
and particularly expectation. 

Table 5 assesses the independent and relative contribution of each 


of the eleven predictor variables to the variations in educational 
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TABLE 5. PROPORTIONS OF EXPLAINED VARIANCE IN EDUCATIONAL ASPIRATION 
AND EXPECTATION BY ELEVEN PREDICTOR VARIABLES 





Percent Variance Explained 
Educational Educational 
Predictor Aspiration Expectation 
Variables Runt v4 
Socio-economic Status 
Financial Help 
Family Size 
Academic Performance 
Belief in the Relevance of School 
Belief in Educational Excellence 
Self-esteem 


Best Friends’ Pressure 


Parental Pressure 


Communication with Parents on Education 


Teachers* Pressure 


Total Variance Explained 


aspiration and expectation by means of stepwise regression analysis. 
About 20 per cent of the variance in educational aspiration is accounted 
for by the eleven predictive factors used. Academic performance accounts 
for more than eight per cent of the variance. The second most important 
variable is socio-economic status whose independent contribution to the 
variance in aspiration is four per cent. Following socio-economic status 
are the belief in the relevance of school and parental pressure which 
explain 3.5 per cent and 2.5 per cent of the variance, respectively. 


The remaining seven predictive factors together contribute less than 
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two per cent to the explained variation. As can be seen from the second 
column in Table 5, a total of 25.5 per cent of the variance in educa- 
tional expectation is accounted for by the predictors used. Slightly 
more than half of the explained variance is accounted for by one single 
factor--academic performance. Socio-economic status is second in impor- 
tance with an independent contribution of more than four per cent to 

the variance in the dependent variable. About three per cent is ac- 
counted for by the belief in the relevance of school and another two 
per cent of the variance is predicted by parental pressure. The remain- 
ing seven variables explain less than three per cent of the variation 
with family size being the most important. 

Comparing the patterns of causal antecedents of aspiration and 
expectation as revealed by the stepwise regression tests, the differ- 
ences are less marked than were expected. A larger portion of the 
variance in expectation than in aspiration is accounted for by the pre- 
dictive factors. This is not surprising in view of the fact that there 
are more variables significantly associated with expectation than with 
aspiration. In both cases, 90 per cent of the variation is accounted 
for by the same four variables, namely, academic performance, socio- 
economic status, the belief in the relevance of school, and parental 
pressure. The order of importance is the same for both aspiration and 
expectation. With the exception of academic performance, the amount of 
explained variance in expectation by socio-economic status, the belief 
in the relevance of school, and parental pressure differs only slightly 
from the amount of explained variance in aspiration predicted by the 


same three variables. 
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Several studies have shown that time factors or, in other words, 
grade level is an important variable in understanding educational ori- 
entations. Cutright (1960), for example, shows that freshman girls in 
high schools are different in their college-going intentions from girls 
in the higher grades. Brookover (1967) has found that correlations be- 
tween educational aspirations and academic achievement fluctuate, while 
correlations between educational plans and academic performance de- 
creases systematically from grade 8 to 11. Grade 7 students, on the 
whole, are more heterogeneous both in terms of ability and social back- 
roma’ In contrast, grade 12 students, as a result of attrition, 
represent a more homogeneous group. They should be more alike in terms 
of academic ability, social class background, etc.. It is therefore 
possible that factors other than academic performance and social posi- 
tion would play a more important role in accounting for the variance in 
educational orientations of grade 12 students. To explore this possi- 
bility, stepwise regression analysis was also performed on both grade 7 
and grade 12 students (see Table 6). 

The first two columns in Table 6 show the proportions of explained 
variance in aspiration and expectation of grade 7 students by the eleven 
predictor variables. As can be seen, the total explained variance 
doesn't differ for aspiration and expectation. As before, academic 
performance contributes the most to the total variance in both cases. 
Socio-economic status, however, is less important than family size in 
predicting educational expectations. It seems reasonable that grade 7 
students would assign considerable importance to the more visible struc- 
tural factors in realistically assessing their future chances. It is 


surprising, however, that financial help appears to be of little 
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TABLE 6. PROPORTIONS OF EXPLAINED VARIANCE IN EDUCATIONAL ASPIRATIONS 
AND EXPECTATIONS OF 7TH AND 12TH GRADE STUDENTS BY ELEVEN 
PREDICTOR VARIABLES 


Percent Variance Explained 






Aspiration Expectation Aspiration Expectation 
Predictor (Grade 7) (Grade 7) (Grade 12) (Grade 12) 
Variables us 2 7. 


Socio-economic 
Status 


Financial Help 
Family Size 


Academic 
Performance 


Belief in the 
Relevance 
of School 
Belief in 
Educational 
Excel lence 
Self-esteem 
Friends’ Pressure 
Parental Pressure 
Communication with 
Parents on 


Education 


Teachers’ Pressure 





Total Variance 
Explained 21.8 21.3 23.8 33.6 








consequence. Among grade 12 students, the difference in total explained 
variation for educational aspiration and expectation is pronounced, As 
can be seen, the major source of the difference is the contribution of 


academic performance. Grade-point-average explains 10.1 per cent of the 
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variation in educational aspiration and 17.2 per cent of the variation 

in expectation. The independent contribution of socio-economic status 

is considerable in both cases. Parental pressure is of greater conse- 
quence for aspirations and financial help and family size appear to be 
salient explanatory factors in educational expectation. Thus the pre- 
diction that factors other than scholastic performance and socio-economic 
position would play a greater role in predicting the variations in 


educational orientations of grade 12 students has not been substantiated. 
SOCIO-ECONOMIC STATUS AND EDUCATIONAL ORIENTATIONS 


Table 7 presents the zero-order correlation matrix of the eleven 
predictor variables and educational aspiration and educational expecta- 
tion. As can be seen, seven of the predictor variables are significantly 
correlated (at .001 level) with educational aspiration and nine vari- 
ables with educational expectation. Of the remaining 55 relationships, 
19 are significantly correlated. The more important findings are 
summarized below. 


1, Socio-economic status is significantly related to financial 
help and academic performance. 


2. Financial help is significantly related to family size. 


3. Parental pressure is significantly related to teachers’ 
pressure, best friends pressure, communication with parents, 
and educational values concerning the relevance of school 
and educational excellence. 


4. Communication with parents is significantly related to academic 
performance, self-esteem, and the two educational values. 


5. Teachers’ pressure is significantly related to best friends’ 
pressure and the relevance of school. 


6. Academic performance is significantly related to self-esteem 
and the educational values. 
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7. Self-esteem is significantly related to the belief in the 

relevance of school. 

Without considering educational orientation, it is apparent that 
socio-economic status, academic performance, parental pressure, and 
financial help exercise the most prominent influence among the eleven 
predictor variables. Accordingly, it is appropriate to assess the 
possibility of spuriousness. Partial correlation analysis was used to 
test whether the relationship between socio-economic status and edu- 
cational orientations, controlling for financial help, academic 
performance, parental pressure, and the belief in the relevance of 
school, is spurious. The tests were separately performed on aspira- 
tions and expectations. By computing a series of first-order, 
second-order, third-order, and fourth-order partials, one can determine 
whether the original relationship is spurious. 

Table 8 shows the results of the partial correlation tests. The 
first-order partial between SES and aspiration is not reduced by con- 
trolling for financial help (r = .277). Financial help strengthens 
the relationship minimally. Neither parental pressure nor the relevance 
of school significantly reduces the relationship between SES and aspira- 
tion. Academic performance, however, reduces the correlation to .209, 
suggesting that both SES and academic performance have an independent 
effect on education aspiration. When the effects of both financial 
help and academic achievement are controlled, the second-order partial 
is .213, greater than the first-order partial when only academic per- 
formance is controlled. When the effects of parental pressure are also 
controlled, the partial is .216. Finally, when the effects of all four 


intervening variables is partialled out, the fourth-order partial is .211. 
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TABLE 8. PARTIAL CORRELATION MATRIX: EDUCATIONAL ASPIRATION AND 
EXPECTATION BY SOCIO-ECONOMIC STATUS, BY FOUR SELECTED 
PREDICTOR VARIABLES 


a a eae eran a enact 
Educational Orientation* 
Aspiration Expectation 


By Socio-economic Status 0274 - 303 





By Financial Help aay a | - 280 
By Academic Performance 209 224 
By Parental Pressure 276 - 304 
By School Relevance - 260 290 
By Financial Help, Academic Performance yh - 200 
By Financial Help, Parental Pressure -280 2283 
By Financial Help, School Relevance ; -261 2265 
By Academic Performance, Parental Pressure verl 0225 
By Academic Performance, School Relevance 204 0219 


By Parental Pressure, School Relevance e262 0292 


By Financial Help, Academic Performance, 
Parental Pressure 2 ho 203 


By Financial Help, Academic Performance, 
School Relevance ~207 2194 


By Financial Help, Parental Pressure, 
School Relevance 2266 - 269 


By Academic Performance, Parental Pressure 
School Relevance - 206 e22k 


By Financial Help, Academic Performance, 
Parental Pressure, School Relevance weal 197 
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*All relationships are significant at .001 level. 
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This indicates that the relationship between socio-economic status and 
educational aspiration, though weakened to a certain extent when the 
four intervening variables are controlled, is not a spurious one. 

The same procedures were performed with respect to the relation- 
ship between socio-economic status and educational expectation. Results 
can be found in the second column in Table 8. As was seen in Table 7, 
the relationship between academic performance and educational expecta- 
tion is stronger than that between SES and expectation. However, the 
latter relationship does not disappear when the effects of academic 
performance are controlled. When both financial help and academic per- 
formance are controlled, the partial is further reduced to .200. When 
the effects of parental pressure is also controlled, the partial cor- 
relation remains at roughly the same level. And when the belief in the 
relevance of school is added to the control list, the fourth-order par- 
tial is only slightly reduced to .197. Though the relationship between 
SES and expectation has been reduced, it remains strong. It is possible 
to say that the relationships between socio-economic status and 


educational expectation and aspiration are not spurious. 


SOCIAL CLASS DIFFERENCES IN THE DISCREPANCY 


BETWEEN ASPIRATION AND EXPECTATION 


Figure 1 shows the percentage of respondents in each socio-economic 
category who have university aspirations and expectations. The socio- 
economic status scale is categorized into five status levels. As is 
evident from Figure 1 and Table 9, the aspiration-expectation discrepancy 


exists among subjects of both higher and lower statuses. This suggests 
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TABLE 9. SOCIAL CLASS DIFFERENCES IN PERCENTAGE DISCREPANCY BETWEEN 
UNIVERSITY ASPIRATIONS AND EXPECTATIONS 








Socio-economic Aspiration Expectation Discrepancy 
Status To to 


Upper 
Upper-Middle 
Middle 
Lower-Middle 


Lower 


FIGURE 1, SOCIAL CLASS DIFFERENCES IN PERCENTAGE DISCREPANCY BETWEEN 
UNIVERSITY ASPIRATIONS AND EXPECTATIONS 


7, 
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Socio-Economic Status 


that there are people from every socio-economic grouping who have incon- 
gruous educational expectations and aspirations. As expected, there are 
fewer students from families of upper statuses with aspiration-expectation 


discrepancies. 
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EXPLAINED VARIANCE IN THE EXPECTATION 


OF HIGH- AND LOW-ASPIRING GROUPS 


The question to be asked in this section is’ What factors can 
best predict or explain the variance in a person's educational expecta- 
tion when his aspiration is known? Table 10 shows the proportions of 
variance in educational expectations of high-aspiring and low-aspiring 
students explained by the eleven predictors. The data in the table 
suggest that it is difficult to predict the expectations of the high- 
aspiring and the low-aspiring students on the basis of the eleven chosen 
predictor variables. Less than 10 per cent of the variance in the ex- 
pectations of the low-aspiring students is accounted for by the 
predictive factors used. Of the explained variance, over half is ac- 
counted for by one single variable--academic performance. The other 
two more important variables are family size and parental pressure which 
explain 1.8 per cent and 1.2 per cent of the variance, respectively. 

The predictive power of the other variables is negligible. 

As for the high-aspiring group, more than 15 per cent of the vari- 
ance in educational expectations is explained. Again, academic 
performance is the most powerful variable, explaining 7.5 per cent of 
the variation. Financial help and academic performance account for 
about four-fifths of the explained variance among high-aspiring students. 
Family size seems to play a more important role among low-aspiring stu- 
dents. The small proportions of total explained variation are probably 


a consequency of the high correlation between aspirations and expectations. 
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TABLE 10, PROPORTIONS OF EXPLAINED VARIANCE IN EDUCATIONAL 
EXPECTATIONS OF HIGH-ASPIRING AND LOW-ASPIRING 
STUDENTS BY ELEVEN PREDICTOR VARIABLES 







Percent Variance Explained 





Expectations of Expectations of 

High-aspiring Low-aspiring 
Predictor Students Students 
Variables 




















Socio-economic Status 
Financial Help 
Family Size 
Academic Performance 
Belief in the Relevance of School 
Belief in Educational Excellence 
Self-esteem 
Friends’ Pressure 
Parental Pressure 


Communication with Parents on 
Education 





Teachers’ Pressure 


Total Variance Explained 


EDUCATIONAL ORIENTATION INCONGRU ITY 


Educational orientation congruity is categorized into consistent 
orientation (university aspiration and university expectation), incon- 
sistent orientation (university aspiration and professional school or 
junior college expectation), and highly inconsistent orientation (uni- 
versity aspiration and high school or less expectation). In some cases, 


in order to maximize the number of cases in the cells, the inconsistent 
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and the highly inconsistent orientations are collapsed into one single 
category. An additional variable, school program, i.e., whether a stu- 
dent is in the college preparatory program or in the general program, 
is added to the list of independent variables. The basic question is: 
What factors account for consistent and inconsistent educational 
Orientations? 

From Table 11, one can see that eight of the twelve independent 
variables are significantly related to a person's educational orienta- 
tion congruity. Family size, best friends’ pressure, parental pressure, 
ae teacher's pressure have no significant effect on a person's orien- 
tation congruity. Structural, academic, and psychological sources of 
influence are important. Comparing the various variables affecting 
educational aspiration to those affecting orientation congruity, one 
will notice that significant others' influence, with the exception of 
best friends’ pressure, is important for aspirations, but has no effect 
for orientation: congruity. 

Since the aspiration-expectation discrepancy is smaller for 
middle-class subjects than for lower-class subjects and since the mid- 
dle-class is different from the lower class in many respects, one is 
inclined to ask if the factors affecting middle-class orientation con- 
gruity are the same as those affecting lower-class orientation congruity. 
Data from Tables 12 and 13 will help answer this question. Table 12 
shows the relationship between the predictor variables and the educa- 
tional orientation congruity of middle-class subjects. Academic 
achievement and school program are the only two variables significantly 
related to orientation congruity. This implies that if a middle-class 


Student aspires to university education but does not expect to attent 
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TABLE 11. 
VARIABLES 








Consistent 
Te N 


Predictor 
Variables 


Socio-economic 
Status 






% 





Upper 
Middle 
Lower 


(Total) 


24.2 
29.5 


24.6 
X2 = 
21.0 
30.6 
40.4 


26.9 
X2 = 
27.0 
ya 
27.0 
X2 = 


Financial Help High 
Medium 
Low 


(Total) 


Family Size Small 


Large 
(Total) 


Academic Above 
Performance Average 18.2 
Below 
Average 34.4 
(Total) 26.6 


X2 = 


School Program: 
College Prep. 
General 


(Total) 


20.8 
34.7 
25.4 
X2 = 
23.1 


Belief in the High 


Relevance Low 32.0 
of School (Total) 26.6 
X2 = 

Belief in High 24.4 
Educational Low 32.8 
Excellence (Total) 26.6 
X2 = 

Self-esteem High 20.6 
Medium 28.9 


Low 
(Total) 


34.6 
26.9 
X2 = 





Orientation Congruity 


Inconsistent 


N 


( 10) 
( 23) 
( 51) 


( 84) 
13.94, 
( 70) 
(106) 
( 21) 
(197) 
39.45, 


(106) 
( 96) 


(202) 
3.36, 


( 64) 


(131) 
(195) 
54.91, 


( 50) 
( 41) 
( 91) 
21.60, 
(104) 
( 93) 
(197) 
16.50; 
(131) 
( 63) 
(194) 
11.78, 
( 44) 
(138) 
( 18) 
(200) 
Lola 






































EDUCATIONAL ORIENTATION CONGRUITY BY TWELVE PREDICTOR 







Highly 
Inconsistent 
0.0 ( 0) 
5a3 ( 5) 
6.9 (12) 
5.0 (17) 
P< .O0l 

4.2 (14) 
9.0 (31) 
21¢2 (11) 
7.7 (56) 
P <.01 

5.9 (23) 
9.3 (33) 
7€5 (56) 
Pp bal N.S. 

2.8 (10) 
11.8 (45) 
wD (55) 
P<.01 

aay ( 9) 
1207 (15) 
6.7 (24) 
P<.0l 

5.6 (25) 
10.7 (31) 
7.6 (56) 
P<.01 

6.2 (33) 
10.9 (21) 
7.4 (54) 
P<.01 

Sel (11) 
8.2 (39) 
tie5 ( 6) 
iso (56) 
P<.05 
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TABLE 11. Continued 


Predictor 
Variables 


Best Friends’ 
Pressure 


Parental 
Pressure 


Communication 
with Parents 
on Education 


Teachers ‘* 
Pressure 


High 
Low 


(Total) 


High 
Medium 
Low 


(Total) 


High 
Medium 
Low 


(Total) 


High 
Medium 
Low 


(Total) 


61 


Orientation Congruity 
Highly 
Consistent Inconsistent Inconsistent 


(104) 
( 46) 
( 43) 


(193) 
11.96, 
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TABLE 12. 


ELEVEN VARIABLES BY EDUCATIONAL ORIENTATION CONGRUITY 
AMONG MIDDLE-CLASS STUDENTS 





Predictor 
Variables 


Financial Help High 
Medium 


Low 


Small 
Large 


Family Size 


Academic Above Average 
Performance Below Average 


School Program: 
College Prep. 
General 


Belief in the 
Relevance 
of School 


Belief in 
Educational 
Excellence 


High 


Self-esteem 


Best Friends’ 


Parental 
Pressure 


Communication 
with Parents 
on Education 


Medium 
Low 


Teachers’ 
Pressure 


High 
Medium 
Low 





Orientation Congruity 


Consistent 
Orientation 


Inconsistent 


Orientation 


(Total) 


60.7 (102) 
39.3 ( 66) 


P «= N.S. 


66.9 (111) 
3301 ak soo) 


P<.0l 


82.2 ( 74) 
17.8 ( 16) 


P<.01 

70.1 (117) 
29.9 ( 50) 
Pp = N.S. 
77.8 (130) 
22.2, © 32) 
Pp = N.S. 
28.7 ( 48) 


63.5 (106) 
8 € 13) 


= N.S. 

728 %eGs13) 
92.2 (154) 
P » N.S. 
23.8 ( 39) 
4393 %-Ce71) 
32.9 ( 54) 
Pp had N.S. 
7lere (ie) 
19.9 ( 33) 
9.0 ( 15) 
P = N.S. 
32.9 ( 55) 
40.7 ( 68) 
26.3 ( 44) 
Pp = N.S. 
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TABLE 13. ELEVEN VARIABLES BY EDUCATIONAL ORIENTATION CONGRUITY 
AMONG LOWER-CLASS STUDENTS 


Orientation Congruity 


Consistent Inconsistent 
Predictor Orientation Orientation (Total) 
Variables 


Financial Help High 


Medium 
Low 





Family Size Small 
Large 


Academic Above Average G3 558 (73) 
Performance Below Average 56.5 «.(.95) 


P<.01 





School Program: 
College Prep. 64.7 ( 55) 
General e 35.3 ( 30) 
P = N.S. 
Belief in the High 62.8 (108) 
Relevance Low 37.2 ( 64) 


Belief in High 72$28° (022) 
Educational Low 27.8 (¢ 47) 
Excel lence | P= N.S. 


Self-esteem High 33 eel nod) 
Medium ¢ 62.6 (107) 
Low ‘ beleal us?) 
P<.0l 

Friends* High Os4 14 fly) 
Pressure Low 93.6 (162) 

P = N.S. 
Parental | High 27el-e (046) 
Pressure Medium 38.2 ( 65) 
Low 4 34.7 ( 59) 

P = N.S. 
Communication High 61.5 (104) 
with Parents Medium 24.9 ( 42) 
on Education Low L306" (25) 
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university, it is mainly due to his unsatisfactory academic performance 
and to the fact that he is not enrolling in a college preparatory pro- 
gram. One would expect that since middle-class subjects have no or very 
little structural impediments with respect to obtaining a university 
education, inconsistent orientations should be a consequence of indi- 
vidual psychological factors such as low self-esteem or unfavorable 
academic values. However, this expectation has not been borne out, 
since variables such as the belief in the relevance of school, the be- 
lief in educational excellence, and self-esteem, are not significantly 
related to orientation congruity. 

Turning to the data on lower class (see Table 13), one can see 
that the factors affecting orientation poneriiey for the lower class 
are quite different from those affecting middle-class orientation con- 
gruity. Three factors, namely, academic performance, communication with 
parents on educational matters, and self-esteem, are significantly re- 
lated to orientation congruity. School program, which is significant 
with respect to middle-class individuals, has no significant effect on 
the orientation congruity of the lower-class subjects. Whereas the 
reasons of inconsistent orientations for middle-class subjects are main- 
ly academic in nature, the reasons for inconsistency for lower-class 
subjects are multi-dimensional. If a lower-class student aspires to 
a college education but doesn't expect to go, it is not only because of 
his poor scholastic performance, but also because of the lack of paren- 
tal influence on educational matters and low self-concept. This may be 
one of the reasons for the greater proportions of lower-class students 
with aspiration-expectation discrepancies. Compared to a middle-class 


student, a lower-class student may have more difficulty in maintaining 
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both high aspiration and high expectation because he is vulnerable to 
more than one source of impediment. 

The next question to be asked is: Are canadateae orientation 
groups (and inconsistent orientation groups) of both classes similar in 
terms of social background, ability, and attitudes? To answer this 
question, the middle-class consistent group and the lower-class con- 
sistent group are compared in terms of eleven chosen independent 
variables. Likewise, the middle-class inconsistent group are compared 
to the lower-class inconsistent group. In other words, the first colum 
in Table 12 will be compared to the first column in Table 13; and the 
second column in Table 12 will be compared to the second colum in 
Table 13. Table 14 shows which of the relationships are statistically 
Significant. 

The two consistent groups differ significantly in four aspects, 
namely, financial help, academic performance, self-esteem, and school 
program. The middle-class consistent group has a higher percentage of 
people with above-average academic achievement and has more people en- 
rolling in the college preparatory program. The middle-class consistent 
group also has a higher percentage of people who can expect considerable 
financial assistance from their parents. However, the lower-class con- 
sistent group has a greater proportion of people with high self-esteem. 
The last characteristic is quite important since earlier results indi- 
cate that self-esteem does not affect middle-class subjects’ orientation 
congruity but does effect the orientation congruity of lower-class sub- 
jects. The fact that the consistent groups of the two classes differ 
significantly in terms of financial help should be understood in rela- 


tion to earlier findings which indicate that financial help from parents 
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TABLE 14. CHI-SQUARE TESTS FOR ELEVEN VARIABLES BY EDUCATIONAL 
ORIENTATION CONGRUITY BY SOCIO-ECONOMIC STATUS* 


Orientation Congruity 
Consistent Middle- Inconsistent Middle- 


Predictor Class & Consistent Class & Inconsistent 
| Variables Lower-Class Lower-Class 

Financial Help 

Family Size 


Academic Performance 


School Program 


Belief in the Relevance 
- o£ School 


Belief in Educational 
Excellence 


Self-esteem 
Best Friends! Pressure 
Parental Pressure 


Communication with 
Parents on Education 


Teachers’ Pressure 





*This table presents the tests of significance for the relation- 
ship between middle-class and lower-class consistent and inconsistent 
Students for each of the eleven predictor variables. The data are 
derived from Tables 12 and 13. 


does not significantly affect the orientation congruity of both middle- 
class and lower-class students. 

Turning to the middle-class and lower-class inconsistent orientation 
groups, there is no significant difference at all between the two groups. 
In other words, in terms of various social, academic, and psychological 
characteristics, the inconsistent groups of both classes are very tmuch 


alike. The data show that there are greater proportions of middle-class 
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subjects who can expect considerable financial support from their 
parents, who have better grade-point-averages, and have frequent com- 
munication with parents on matters related to education. On the other 
hand, there are greater proportions of lower-class students who experi- 
ence strong parental pressure toward additional schooling and pressure 
from teachers. These relationships, however, are not statistically 
Significant. It is possible to say that there are some major differ- 
ences between the middle-class consistent group and the lower-class 
consistent group; but there are no significant differences between the 
inconsistent groups of both classes. 

The next task is to see whether sexual differences affect the 
relationships between various independent variables and orientation 
congruity. As before, the female consistent groups will be compared to 
the female inconsistent group, and the male consistent group will be 
compared to the male inconsistent group. Table 15 compares the consis- 
tent females with the inconsistent females in terms of the independent 
variables. 

Six of the twelve relationships are statistically significant. 
Thirty-six per cent of the consistent females belong to the upper- 
middle class but only 10 per cent of the inconsistent females have the 
same class background. Only 28 per cent of the consistent group have 
beloweaverage grades, but 58 per cent of the inconsistent group are 
below-average. On the whole, the female consistent group differs from 
the female inconsistent group in structural and academic characteris- 
tics. The former group has an advantage over the latter in social class 
background, financial assistance, academic performance, and school program. 


With the exception of the belief in the relevance of school, psychological 






ve 





tksd3 movi srogque Isionant?” cial anmaacate 
-m09 Jugupor? avert bas _sogetavas infog-abarg were" ail ual [Alba 
tas of3 10 .nobdaoubs 07 bedaiez exei3am mo ejnoxaq Atte not ssotmum 
-ixsqxe ow sinsbute aeslo-rawol 20 enofszoqoxq a920078 ova ston? ybass 
exueeatq bna gatloocrioa isnotstbbs treme suueestg Isinotsq gmorde sone 
yvileotjatsaja jon vig <rovewor ,eqidenotisios ssedT .21tsdoae3 mez? 
-yetilb xotem smoe sis eis Jad? yse OF sidlasog af 31 sdasotiingts 
eeelo-r19wol sd buns quotg Jassetanos eealo-slbbim aid meewied esons 
si3 neswied asonsisiitb Jasotiingta on sta sisds Jud gqueryg amen 
-2922a8io 30d Jo equoxg snesetanooa! 
ait Jostis esones1zsiiib Isuxsa redjsdw ese oF et A4agd Jxea sat. | 
nolistnatz0 bas esidsitay Jnsbnaqsbat euetrav neswied eqtdanotisiox 
od betaqmoo sd-{ltw aquozg Jnsdetenoo slams? sfd .syoied eA sy3turgaoo 
sd iftw quosg sigdefadoo Slam siz bas ,.quotg jnejatanoont elame? sri3 
e2lanos ori esraqmoo @I sldsT .quotg 3nstetenosat simn ed2 93 er 
jnebneqebai od 30 emzai mit eolams? inssatenoont sid ditw eolaust jaa3 
eoldattev 

-Inaptiingte yilsolietiaj2 exe eqidanotialen evisw2 ed2 to x2 
“19qqu O43 O29 gnoled 2olems? tastatenos sda to Ins9 19q xhaqysxlaT 
si2 over eslamst instelenoont sf3 to iaso 19q OF vino sud seal olbbim 


srest quits 2en7e ance: a3) 2e.taep, an Re ae _sbauoxgioad aaslo guage 


918 quotg InsJztencont PRN nti Ac 
— aimnies note a gn Hib. Leip > a 








7 


g 7 We hyd 5 2 - : : 


mute 





TABLE 15. 
Predictor 
Variables 
Socio-economic Upper 
Status Middle 
Lower 
Financial Help High 
Medium 
Low 
Family Size Small 
Large 


Academic Above Average 
Performance Below Average 


School Program: 
College Prep. 


General 

Belief in the High 

Relevance Low 
of School 

Belief in High 

Educational Medium 

Excellence Low 

Self-esteem High 

Medium 

Low 

Best Friends’ High 

Pressure Low 

Parental High 

Pressure Medium 

Low 

Communication High 

with Parents Medium 

Low 
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TWELVE VARIABLES BY EDUCATIONAL CONGRUITY AMONG FEMALES 


Orientation Congruity 


Consistent 
Orientation 





Inconsistent 
Orientation 
gf N 


1020,2 (< 5) 
38.0 (19) 
528000 (£26) 


X2 = 11.64, 


o\: ey a GD 
47.2 ( 59) 
130» Ag) 


X2 «= 14.36, 
47.2 ( 60) 
52.8 "CC 07) 
X2 = 1.68, 

41.6 ( 52) 
58.4 ( 73) 
X2 = 27.42, 


( 35) 
( 30) 
Li 7g 
( 73) 
( 53) 
5.0l, 
Sec tC 94) 
216) AC 27) 
57 sopeeaniat Creer’) 
x? = 1,24, 
23:25 waco) 
66.4 ( 83) 
10.4 (¢ 13) 
x2 s 5.54, 
be Ou CS) 
88.0 (110) 
xX? = 0.30, 
28.6 ( 36) 
29.4 ( 37) 
42s) 9G 53) 
X2 = 1,12, 
54.8 ( 69) 
2144 (727) 
2 Bat 30) 


x2 = 11.76, 


53.8 
46.2 
X2 = 
57.9 
42.1 
X2 = 


27.2 


(Total) 

oie N 
( 40) 
( 42) 
( 65) 


28.6 
44.2 


P< .01 


51.4 
40.0 
8.6 


P<.0l 


S25luy (171) 
47.9 (157) 


P=#N.S. 


60.0 (195) 
40.0 (130) 


P<.01 


(167) 
(130) 
( 28) 


69.5 
30.5 


P<,.01 
65.7 
34.3 
P<.05 
78.0 
18.6 
3.4 


(114) 
( 50) 


(215) 
(112) 


(252) 
( 60) 
( 11) 
P = N.S. 

30.7 (100) 
60.7 (198) 
Ss6. (28) 
P = N.S. 

10.4 ( 34) 
89.6 (292) 
P = N.S. 

2040 wm ek 92) 
32.5u8 G05) 
39.0 (126) 
P = N.S. 

65.8 (214) 
15.1 (¢ 49) 
19.1 ( 62) 


P<.0l 
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TABLE 15. Continued 





Orientation Congruity 


Consistent Inconsistent 
Predictor Orientation Orientation (Total) 
Variables af N Io ie N 


Teachers! 39.0 ( 78) 39.1 (b27) 
Pressure 35.0 ( 70) eae) la) 
26.0 ( 52) 26.8 ( 87) 


P = N.S. 


factors do not significantly differentiate the two groups. Influences 
from significant others likewise do not have a Significant differentiat- 
ing effect. However, communication with parents is significantly and 
positively related to orientation congruity. Seventy-three per cent of 
the consistent females are high on commnication with parents but only 
55 per cent of the inconsistent females have frequent communication with 
their parents. 

Turning to Table 16, which is a comparison between consistent and 
inconsistent males, one can see some basic differences in the causal 
pattern. Whereas for the females mainly structural and academic factors 
are significantly related to orientation congruity, for the males, 
structural, academic, and psychological variables are important factors 
affecting orientation congruity. In both cases, Significant others® 
influences are unimportant as factors differentiating the consistent 
from the inconsistent groups. For the males, even communication with 
parents has no significant effect on orientation congruity. But all of 
the three psychological variables, namely, self-esteem, the belief in 
school relevance, and the belief in educational excellence, are 


Significantly related to orientation congruity among the males. 
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TABLE 16. TWELVE VARIABLES BY EDUCATIONAL ORIENTATION CONGRUITY AMONG 
MALES 
Orientation Congruity 
Consistent Inconsistent 
Predictor Orientation Orientation (Total) 
Variables 
Socio-economic Upper 17.0 (¢ 33) 
Status Middle 28 «RS 53) 
Lower by Py een @ 41D) 
D < 0 
Financial Help High 40.9 
Medium 53.62 
Low 5.9 
Family Size Small Sse0ema (222) 
Large 47.0 (197) 


Academic Above Average 
Performance Below Average 


School Program: 
College Prep. 


General 

Belief in the High 

Relevance Low 
of School 

Belief in High 

Educational Medium 

Excel lence Low 

Self-esteem High 

Medium 

Low 

Best Friends‘* High 

Pressure Low 

Parental High 

Pressure Medium 

Low 

Communication High 

with Parents Medium 


Low 





38.3 
61.7 


(156) 
(251) 


( 21) 
(397) 
P = N.S. 


5.9 
95.0 


(130) 
43.9 (179) 
24.3 ( 99) 
P = N.S. 

54.8 (219) 
24.5 ( 98) 
20.8 ( 83) 


P = N.S. 


31.9 
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TABLE 16. Continued 


Orientation Congruity 
Consistent Inconsistent 
Predictor Orientation Orientation (Total) 
Variables % N A OTN 


Teachers! 29.9 ( 85){ 35.7 ( 46) | 31.7 
Pressure 41.2 (117) | 38.8 ( 50) | 40.4 
28.9 ( 82)] 25.6 (743.2758 


X2 = 1.39, 





The final task in this section is to see if, within the consistent 
and the inconsistent groups, the males and the females are significantly 
different in terms of various characteristics. The first columns in 
Table 15 and Table 16 will be compared, and the second columns in the 
same two tables will be compared. Table.17 identifies the significance 
of these relationships. The consistent females have an advantage over 
the males in terms of social class background, financial help from pa- 
rents, and academic performance. Among the consistent females, 59 per 
cent can expect considerable financial assistance from parents, but only 
47 per cent of the male counterparts can expect the same. Some 47 per 
cent of the males have above-average academic performance, but over 
70 per cent of the females have above-average performance. However, 
there is no significant difference between male and female subjects in 
terms of their enrollment in the school program, though the trend shows 
that the females are leading the males in enrolling in a college pre- 
paratory program. The implication of this analysis is that it requires 
much more for a female to maintain consistent orientations--with high 
aspiration and high expectation. Compared to the males, females need 
a more conducive family background and a much better scholastic 


performance to put them on an equal footing with the males. The females 
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TABLE 17, CHI-SQUARE TESTS FOR TWELVE VARIABLES BY EDUCATIONAL 
ORIENTATION CONGRUITY BY SEX* 





Orientation Congruity 


Predictor Consistent Females Inconsistent Females 
Variables & Consistent Males & Inconsistent Males 


Socio-economic 
Status = 5.48 P«#N.S. 


Financial Help 5.06 P#N.S. 
Family Size 0.56 P#WN.S. 
Academic Performance 16.14 P<.01 

School Program P = N.S. 


Belief in the Rele- 
vance of School P<,.05 


Belief in Educa- 
tional Excellence P<. 01 


Self-esteem P = N.S. 


Best Friends? 
Pressure P = N.S. 


Parental Pressure P<.0l 


Communication with 
Parents on 
Education 


Teachers! Pressure 


*The table presents the tests of significance for the relation- 
ship between male and female consistent and inconsistent students for 
each of the twelve predictor variables. The data are derived from 
Tables 15 and 16. 
are also ahead of the males in terms of communicating with parents. 
Seventy-five per cent of the consistent females are high on communica- 


tion, but only 57 per cent of the males are equally high. The 


effectiveness of the influence of parents, however, is unclear since 
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consistent males receive more parental pressure than females. 

The second column in Table 17 identifies the Significant differ- 
ences between inconsistent males and females. Even though they are 
inconsistent in educational Orientations, the females are still ahead 
of the males in several respects. Forty-two per cent of the inconsis- 
tent females are high in grade-point-average, but only 18 per cent of 
the males are above-average in performance. The females are also higher 
than the males in two attitudinal measures, the belief in school rele- 
vance and the belief in educational excellence. Parental pressure is 
more important for males than for females. Both males and females have 
roughly the same proportions who experience high pressure from parents, 
but 42 per cent of the females have low pressure, whereas only 26 per 
cent of the males have low pressure. This suggests that males, regard- 
less of their orientation congruity, consistently receive more pressure 
from their parents to continue school. This also confirms the earlier 
observation that female subjects are at a greater disadvantage than male 
subjects. Many females who have above-average grades and favorable edu- 
cational values apparently aspire to higher education but, more so than 


males, do not expect to go. 
ANTICIPATORY COGNITIVE DISSONANCE 


According to cognitive dissonance theory, a person experiencing 
cognitive dissonance tends to reduce the psychological tension engen- 
dered by the dissonance by transforming the inconsistent relationship 
into a consistent or an irrelevant one. This is possible by several 
means, One of which is to undervalue the non-chosen alternative. As 


has been pointed out, the discrepancy between aspiration and expectation 
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can be seen as a case of anticipatory cognitive dissonance. Students 
with university aspirations and university expectations will be consid- 
ered as being consistent or having no dissonance. Those with university 
aspirations but who expect to go to professional schools or junior col- 
leges are considered as having medium dissonance; those with university 
aspiration but only expecting to finish or drop out of high school will 
be considered as having high dissonance. Following the logic of cogni- 
tive dissonance theory, it is possible to argue that a person with 
anticipatory cognitive dissonance in educational orientations would tend 
ppidesensias ice the values or importance of further education in order 
to maintain a psychological equilibrium. Further, the greater the dis- 
sonance the more intense will be the urge to de-emphasize the positive 
aspects of the not-to-be-chosen alternative. Several questions were 
asked to assess how students evaluated the importance of differing rea- 
sons for continuing education after high-school graduation. The 
questions were designed to assess a person's perception of the values 

of further education. For example, if a person thinks that an intellec- 
tual reason is important for his decision to continue education, it 
implies that further education is important for intellectual pursuits. 
Four questions reflecting professional, intellectual, social, and 
personal reasons were chosen for the tests.2 Students were asked to 


indicate how important they thought each reason was to them in setting 





3People who go to school after high school do so for many reasons. 
Consider how important each of the following reasons is to you? 


1. Acquiring the skills necessary to earn a living. 
2. To broaden intellectual and cultural outlook. 

3. To learn to get along with others. 

4. To become a responsible person. 
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future educational goals. The responses were then cross-tabulated with 
the students’ degree of anticipatory cognitive dissonance. 

Of the four tests, only two reveal statistically significant 
relationships. Social and personal reasons are not found to be signi- 
ficantly related to anticipatory cognitive dissonance. The hypothesis 
is thus only partially confirmed. However, when the results are strati- 
fied for sex, some new perspectives emerge. Table 18 shows that for 
the females anticipatory cognitive dissonance fails to relate signifi- 
cantly with any of the reasons for continuing education. As for the 
males, three out of the four relationships are significant. The rela- 
tionship between anticipatory cognitive dissonance and the personal 
reason ("to become a responsible person"), which is insignificant for 
the overall sample, is significant for the males. The relationship be- 
tween dissonance and the intellectual reason ("to broaden intellectual 
and cultural outlook") is highly significant for the males but insigni- 
ficant for the females. Similarly, the relationship between dissonance 
and the professional reason ("acquiring the skills necessary to earn 
a living") is significant for the males but not for the females. The 
relationship between dissonance and the social reason ("to learn to get 
along with others") is insignificant for both the males and the females. 
Apparently, females do not have to make psychological adjustments as 
a result of experiencing anticipatory cognitive dissonance. Whether 
their educational orientations are consistent or not have no significant 
effect on their perception of the importance of further education. In 
contrast, the males’ educational orientations strongly affect how they 
evaluate the importance of further education. On the whole, those males 


who experience dissonance de-emphasize the various reasons for going on 
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TABLE 18. ACADEMIC VALUES BY SEX BY ANTICIPATORY COGNITIVE DISSONANCE 


Educational Orientations 
Reasons for No 
Further Dissonance Dissonance (Total) 
Education Sex 


Professional F High Bleu 
Reason Medium 1333 
Low 250 


High 
Medium 
Low 


Intellectual High 62.5 
Reason Medium 30.9 
Low 6.6 


High 38) | 44.7 
Medium 39.5 
Low 15.8 


Social High | 51.9 
Reason Medium Sie 
Low : 15 Gu GeO) 


High 42.6 
Medium SRY 
Low ° HA) ese! 


Personal TRIAS 
Reason 18.8 
$h57/ 


P>.01 





*High Importance, Medium Importance, Low Importance. 
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to school and, in other words, de-emphasize the importance of further 
education, 

The hypothesis is thus confirmed for the males but rejected for 
the females. One may speculate as to why this is the case. One possi- 
ble reason is that females are under less social pressure to continue 
education after high-school graduation, thus the psychological pressure 
they experience as a result of having inconsistent orientations is not 
Strong and compelling enough to require psychological adjustment, 
Males, on the other hand, are expected to get ahead, to be successful, 
and to be ambitious. The psychological pressure they experience as 
a result of having anticipatory cognitive dissonance may be stronger, 
more relevant, and more ego-involved than the pressure experienced by 
females who are in the same situation.4 Males, therefore, may be under 
greater pressure to maintain some kind of psychological equilibrium. 
The lack of relationship between dissonance and social reason may be 
due to the fact that social reason is not an important consideration 
for planning further education. Further research in this area is 


needed, 2 


RS 


4A zero-order correlation of -.104 was found between sex and 
father's pressure toward additional schooling (significant at .00l 
level) indicating that more male students receive strong pressure from 
their fathers. Similarly, a zero-order correlation of -.084 was found 
between sex and mother's pressure (significant at .001 level) indicating 
that more male students receive strong pressure from their mothers, 


SWhen social class was held constant, no significant relationship 
was discovered between orientation congruity and the various reasons 
for furthering education. When both social class and sex were con- 
trolled, again no significant relationship was found between orientation 
congruity and the various reasons. 
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SUMMARY AND CONCLUSION 


In this final section, a resumé of the findings will be presented. 
One of the stated objectives of this study is to examine empirically 
the differences between educational aspiration and educational expecta- 
tion in terms of their respective relationships with various independent 
variables. The data, however, do not reveal substantial differences 
between the two. Cross-tabulation analyses show that of the eleven 
chosen independent variables eight are significantly and positively re- 
lated to aspiration. On the other hand, all but one of the eleven 
independent variables are significantly related to expectation. The 
fact that financial help and family size are not significantly related 
to aspiration but are significantly related to expectation somewhat sup- 
ports the initial argument that, unlike expectation, aspiration 
represents the idealistic aspect and is therefore more immune to exter- 
nal structural influences. Stepwise regression analyses have likewise 
shown that there is very little difference between aspiration and expec- 
tation in terms of the proportions of variations explained by the eleven 
predictor variables. Further, the proportions of explained variance in 
both cases are not as high as expected. The predictors explain about 
21 per cent of the variance in aspiration and about 26 per cent of the 
variance in expectation. In both cases, about nine-tenths of the ex- 
plained variance is accounted for by the same four variables, namely, 
academic performance, socio-economic status, the belief in school rele- 
vance, and parental pressure toward additional schooling. On the whole, 
the effort to discover the differences between the patterns of causal 


antecedents of aspiration and expectation has not been very successful. 
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There can be at least two reasons for this. First, there are no major 
differences between aspiration and expectation or, in other words, they 
are simply different measures of the same thing. This is contrary to 
the basic assumptions of this and other studies. The second possibility 
is that this study has failed to identify the appropriate variables to 
carry out the tests or that there are measurement errors in the data. 

The class-based nature of aspiration and expectation is one of 

the most important characteristics of educational orientations. Partial 

j correlation tests have shown that the relationships between social class 
abckboth aspiration and expectation are not spurious. After controlling 
for four variables, the relationships are still significant. The hypo- 
theses that the relationships between social class and educational 
aspirations and expectations are positive when four intervening vari- 
ables are controlled have been confirmed. Another aspect of this 
relationship is that both aspiration and expectation are class-based-- 
the higher the socio-economic status, the greater the percentage of 
people with university aspiration and expectation. This study lends 
support to the contention that both educational aspiration and expecta- 
tion vary by social class. In other words, it supports the conclusions 
reached by Rehberg (1967), Caro and Pihlblad (1965), and Wendling and 
Elliott (1968). Furthermore, it is found that the aspiration-expecta- 
tion discrepancy is also class-based, with lower-class subjects having 
greater discrepancies than middle-class subjects. The hypothesis that 
the aspiration-expectation discrepancy is inversely related to socio- 
economic status is supported by the evidence. 

One of the more disappointing parts of the study is the section 


that deals with the prediction of a student's educational expectation 
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when his aspiration is known. The proportions of explained variance in 
expectations of both high-aspiring and low-aspiring students are fairly 
small, If a person has expressed high aspirations, only about 16 per 
cent of the variance in his expectation can be predicted by the eleven 
chosen variables. As for a low-aspiring student, the proportion of ex- 
plained variance in his expectation is even smaller. This is attributed 
to the fact that the two dimensions of educational orientation are 
highly correlated. Further research in this area is deemed necessary 
in view of the fact that expectation is known to be highly correlated 
with ultimate attainment. 

Orientation inconsistency has received much attention in this 
study. The fundamental question iss: Why ‘do some students have high 
aspirations but low expectations? The proportion of variance in orien- 
tation congruity explained by various predictive factors is not as large 
as expected, © Cross-tabulation analysis shows that, with the exception 
of the influences from significant others (including parents, teachers, 
and best friends), most of the predictor variables are Significantly 
related to orientation congruity. However, the factors associated with 
inconsistency differ for different social groups. For middle-class ado- 
lescents, the central explanatory factors in inconsistent orientation 


are academic factors. But for lower-class students, the causes are 
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6It should be mentioned that the proportion of variance in orien- 
tation congruity explained by various predictor variables is the same 
as the proportion of variance in educational expectations of high-as- 
piring students explained by various predictors (see Table 10, p. 58). 
In other words, 15.6 per cent of the variance in orientation congruity 
is explained by eleven predictors (school program is the only variable 
absent from this list of predictors). 
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multi-dimensional, ranging from poor academic performance to inadequate 
communication with parents on educational matters to low self-esteem. 
Similarly, the causes of inconsistency differ for males and females. It 
has been found that, on the whole, the female consistent group differs 
from the female inconsistent group in structural and academic respects. 
For the males, in contrast, structural, academic, and psychological 
factors are important in differentiating the consistent from the 
inconsistent orientation groups. 

A related task is to see if, within the consistent orientation 
group and the inconsistent orientation group, students with different 
social class backgrounds and students of different sexes have similar 
characteristics. It was found that the inconsistent middle-class stu- 
dents did not significantly differ from the inconsistent lower-class 
Students. This, however, is not the case with respect to subjects with 
consistent orientations. Within the consistent orientation group, 
financial help, academic performance, and the school program are more 
important among middle-class students than lower-class students. It 
appears that the consistent lower-class students must have some other 
qualities to compensate for their handicaps. Self-esteem appears to be 
one of these qualities, There are significantly more consistent lower- 
class students than consistent middle-class students with high 
self-esteem. Females are consistently ahead of males in various ways 
regardless of whether their orientations are consistent or not. Social 
class background, financial help, academic performance, and communica- 
tion with parents are more important among consistent females than 
males, Similarly, academic performance and educational values are more 


important for inconsistent females than males, though the latter 
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experience stronger parental pressure. This has been interpreted as an 
indication of sexual inequality in educational opportunities since it 
is much easier for males than for females to maintain consistent 
Orientations. 

The author regards the introduction of the idea of anticipatory 
cognitive dissonance as the most important contribution of this study. 
Though the data fail to adequately test the theory, the findings of the 
tests provide initial support for the anticipatory cognitive dissonance 
hypothesis. It has been found that those males with inconsistent ori- 
ivac iene (i.e., with university aspiration but non-university 
expectation), relative to those with consistent Orientations, are more 
inclined to undervalue the importance of further education. They assign 
less importance to the professional, intellectual, and personal reasons 
for additional schooling. The social reason is the only variable on 
which the consistent males do not significantly differ from the incon- 
sistent males. The consistent females, in contrast, do not significantly 
differ from the inconsistent females for any of the four reasons. In 
other words, within the limits of our data, anticipatory cognitive dis- 
sonance is not applicable to females. This has been interpreted as due 
to the fact that females, relative to males, are under less social pres- 
sure to pursue further education and hence are not subject to 
psychological pressures compelling enough to require psychological ad- 
justment. The hypothesis that those who experience anticipatory 
cognitive dissonance will tend to de-emphasize the value of further 
education is confirmed for the males but rejected for the females. 

One major weakness in this study of anticipatory cognitive 


dissonance is the problem of causal direction. The argument that having 
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consistent or inconsistent orientations leads to the differential 
evaluation of the importance of further education is a theoretical as- 
sumption. Theoretically speaking, a person who does not think highly 
of further education in the first place will not have high aspirations 
and, hence, will not have dissonance. Therefore, the causal sequence 
should be from orientation congruity to one's evaluation of additional 
schooling. Unfortunately, the nature of the data does not allow veri- 
fication of this point. Longitudinal data or data from experimental 
studies are necessary to clarify the problem of causal direction. This 
study should therefore be looked upon as exploratory in nature. Further 
studies should be specifically designed to tackle the various theoretical 


issues involved. 






‘ 
; : 
£8 *, 4 
f : : 


[atinexsi21b odd 03 abasl emotdaeastro tassetanooal so Jneamtano> 

-28 iantderosd3 a ef molsadubs tedated 20 sonazroqmi of3 0, sotsaulave 

ingid sintd? ton 2906 ofw aoetaq & .ynidnege ylieotzetesdT .sohaqaue 7 

atotiatiges rigid svad joa iIiw soatq Jest? snd nt notseoube ted2xu2 20 ) 
sonsupse isauso si? ,orotersnT -sonanoen th avad jon illo ,soner ,bas 
Isnotatbbs to tokouuleve 2%en0 od qjivzgnoo solijaiasize mori sd. bluods 
~izav wolle jon egob aisb edd 20 stuzen edz yisdenudtotal _«gatioodce 
isinomixegqxs moxi stab 10 BJeb Lantbustguad “.dukog etdi Ye aobsaodt 
etiT ,motjoszib lseuso io mgldoxq oa yiixslo 03 yxseascen @1e 2otbuse 
seftivi =. ovuten al yvroderolqxs ea noqu bedook ed axelsred9 blveds ybuge 


*' © 
: _ 





[gotiez0ed3 avolisev sf3 sidosd 03 bangtesb yilsoittoeqe sd bivoda asthuia 





CHAPTER V 
CONCLUSION 


The first part of this final chapter is a recapitulation of 
theoretical issues and empirical findings. Contributions and shortcom- 
ings of this study will be discussed in the second part. Suggestions 


for future research will be made in the final section of this chapter. 
RECAPITULATION 


The development of research on educational orientations can, in 
large part, be seen as a series of Ber ennrs to explain the relationship 
between social class and educational aspiration. In an effort to 
account for this relationship, two seemingly conflicting theoretical 
perspectives have emerged. One emphasizes the lower classes’ percep- 
tion of access limitations, the other stresses the limited motivation 
and inadequate value system of the lower class. The most significant 
attempt to reconcile these contrasting views has been to differentiate 
idealistic aspiration from realistic expectation and to compare the 
two. To date, there remain several major gaps in this area of research. 
These gaps include: a) the nature of mobility orientation (idealistic 
aspiration and realistic expectation) has not been fully examined; 

b) characteristics associated with the discrepancy between aspiration 
and expectation have seldom been investigated; and c) the effects of 
this discrepancy on both behaviors and attitudes have on the whole 


been overlooked. The objectives of this study are to further explore 
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these questions. 

The major findings are summarized below. First, neither cross- 
tabulation analysis nor stepwise regression analysis revealed any 
substantial difference between the patterns of influence on education- 
al aspiration and educational expectation. Second, by means of partial 
correlation tests, it was found that the relationships between social 
class and both aspiration and expectation were not spurious. Both as- 
piration and expectation were found to be positively and significantly 
related to social class background when four intervening variables were 
controlled. Third, the magnitude of the aspiration-expectation discrep- 
ancy was found to be inversely related to social class background. 
Fourth, the proportions of explained variance in the educational expec- 
tations of high- and low-aspiring students by the eleven predictor 
variables were smaller than expected. Fifth, different factors were 
found to be responsible for the orientation incongruity of various 
social groups. The middle-class consistent and inconsistent groups 
differed mainly in academic factors. But the causes of lower-class 
inconsistency were multi-dimensional. Regardless of whether their 
orientations were congruous or not, the females were found to have an 
advantage over the males in social, academic, and psychological aspects. 
Sixth, tests on anticipatory cognitive dissonance showed that males 
with inconsistent orientations were more inclined to downgrade the im- 
portance of further education. There was, however, no difference 
between consistent and inconsistent females in terms of their perceptions 


of the importance of further education. 
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CONTRIBUTIONS AND SHORTCOMINGS 


It is believed that this study contributes to mobility 
Orientation research in three main respects. First, the introduction 
of the idea of anticipatory cognitive dissonance is an important con- 
tribution to social-psychological theory. It represents a logical 
extension of cognitive dissonance theory. The study suggests that cogni- 
tive dissonance not only takes place after an action has been performed 
but also when a certain course of action is anticipated. It also under- 
lines the significance of understanding mobility orientation in terms of 
two dimensions--the idealistic dimension and the realistic dimension. 
This study, together with the one by Han (1968), should encourage future 
researchers to pay more attention to the aspiration-expectation discrep- 
ancy and its relationship to behaviors and attitudes. Second, this is 
one of the very few studies that attempts to identify the structural and 
psychological factors related to the aspiration-expectation discrepancy. 
Some interpretations based on the findings, such as the multi-dimensional 
causes of orientation inconsistency of the lower class versus the uni- 
dimensional causes of inconsistency of the middle class, and the sexual 
inequality in educational opportunities, should be looked into by future 
studies. One empirical contribution of this study is that it has shown 
it can be rather misleading to explore the factors associated with the 
aspiration-expectation discrepancy unless one looks at differing socio- 
cultural groups; e.g., middle-class students have quite different 
characteristics from lower-class students and males appear to have dif- 
fering educational orientation characteristics from females. Third, 


this study has been able to identify independent variables which are 





38 





ytilidom oJ esjuditinoo ybutea aetna Jada beveled Te eek 
meotsoubozjat of3 ,Jaxtt .ssoeqesx nhan sours nt fosasesx moljainsixzo 
-1o9 jnazxognt aa et sonsnoesth aviidingoo rodeqtoline io gebt si3 to 
faotgol s esinsesiqax- 31 eyroedy tastgolodoyaqelaiaoa o2 aoLiudisd 
~tngoo Jadi ajesggue ybute siT ,yxesds sonanoaath svizingos to nolane3xe 
bemioixesq need asd noljoe ns 49996 analq s5ie2 yine Jon sonanceeltbh ovis 
-19bau osis 31 .beteqiotine et nokjoa to sexuo9 ntezzeo 8 aenw ogie sud 
to emai at aotiainsixe yIiitdom gathassersbau 20 sousolibagtea eft eenil 
snoltensmib oljaiisss sf? bas nozedenié olialinsht ofd--enctensmlb. ows 
stuiut sgsivoons biuode , (8601) nel yd ono afd dike torjego3 ‘etbude atdT 
-gaioatb notjastoeqxe-nolisriqas Ssf3 of nolsns33e stom Yag od axedosseast 
at etdt ,bmos9@ .eosbustiiis bua etoivaded o3 qidanetiales 29% baa yons 
bre Isrutourje od3 Yitjasb!i o3 asqmsada jsd3 estbhuse wet yzev sid io eno 
.Yonagstoetb notinjosqxe-noliexiqes ef? o3 betalex exedost Lapigolodoyeg 
Ianolensmib-tilum ol3 ea dova ,agakbait sf3 ao baead eentiiliaiiigates smoe 
-Inu sf? evaxev aanis tewol sdd to yonstetanoonl nobisineize ie eseuao 
lauxse 9d3 bia ,2asio elbbim ed3 to vonstelanaons to esaugo Lacotenemth 7 
stusut yd Ojnt baxteol sd biuaore ,298diaudseggo Inaot saoubs al veshaapons 
aworle ead 2f dada ek ybute etd? 20 serio Igotrtg sg axcadl 
ad3 tw amet eine ond oka ae as: 


‘ mre ot 2 wie) seston rea ~* 


ii iki ped writers wm: 
a ae 


Ee 7 


87 


important in understanding the nature of educational aspiration and 
educational expectation. The tests consistently show that certain vari- 
ables are more important than others. Academic performance is the most 
important of all variables. It is repeatedly shown to be positively 
and significantly related to both aspiration and expectation; it also 
predicts the greatest proportion of variance in these two dimensions of 
educational orientation. The other more important variables are socio- 
economic status, parental pressure toward additional education, and 
educational values such as the belief in the relevance of school. Cer- 
tain variables, such as financial help, and family size, are more 
relevant for educational expectation than for aspiration. And there 
are a few variables, such as best friends’ pressure toward additional 
schooling, teachers" pressure, and communication with parents on educa- 
tional matters, which have very little effect on either aspiration or 
expectation. Peer group influence appears unrelated to educational 
orientation. These findings should be carefully studied when selecting 
variables in future studies. 

Nonetheless, as with other research, there are several limitations 
worthy of note. First, the data are not longitudinal in nature. Though 
seventh-, ninth-, and twelfth-grade students are included in the sample, 
this is not an adequate substitute for the time-series effect. As has 
been pointed out, the anticipatory cognitive dissonance hypothesis re- 
quires longitudinal or experimental data to fully test the causal 
sequence. Second, there is social class data on only about one-third 
of the subjects. This is one of the major flaws of the data. Though 
those subjects with socio-economic status information do not appear to 


differ significantly from those without SES information, the sample 
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size is greatly reduced whenever socio-economic status is included in 

a Statistical test. It is possible that some of the tests which in- 
volve social class and which fail to produce Statistically significant 
relationships (e.g., anticipatory cognitive dissonance tests control- 
ling for SES) are due to small sample size. Third, some variables 
which have been shown by previous studies to be powerful determinants 
of educational orientations are simply absent from our data. It is 
Suggested that the small proportions of explained variance in aspira- 
tion, expectation, and orientation congruity may be due to the fact 
that certain important variables are unavailable. These variables in- 
clude I.Q., achievement motivation, achievement-oriented values, 
community context, school atmosphere, and parental factors (such as job 
Satisfaction, social mobility of parents, etc.). Fourth, the data are 
also inadequate in that too many of the variables are based on self- 
report information, These include academic performance, parental 
pressure, teachers' pressure, best friends’ pressure, communication 
with parents, and financial help from parents. The usefulness of self- 
report data is limited in that self-report variables might show 

a higher inter-correlation than would be the case if more objective 
measurement techniques were used. For example, a university-aspiring 
student would have a greater tendency to interpret his parents’ actions 
as some kind of pressure toward further schooling. The drawback of the 
high inter-correlation among self-report variables is that the inde- 
pendent contribution of each of the variables in the dependent variable 


would be minimized. 
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SUGGESTIONS FOR FUTURE RESEARCH 


The study of aspiration, expectation, and the educational 
Orientation discrepancy is an important issue in mobility orientation 
research. However, the usefulness of differentiating aspiration from 
expectation depends very much on the ability to empirically demonstrate 
the different characteristics of these two dimensions of mobility ori- 
entation. As has been pointed out, this study has not been very 
successful in this endeavor. The causes of orientation inconsistency 
have been examined quite extensively in this study. However, because 
of insufficient cases and related factors, the inconsistency between 
low aspiration and high expectation has not been explored. Students of 
mobility orientation should find this a Pal lene ihe and interesting 
task. This, to the author's knowledge, has never been investigated. 
For similar reasons, only one aspect of the anticipatory cognitive dis- 
sonance hypothesis has been tested. The study of the effects of having 
low aspiration and high expectation is another research possibility. 
The author has argued that, following the logic of cognitive dissonance 
theory, those who have low educational aspiration but high expectation 
would be inclined to over-emphasize the importance of further education. 
Future studies should further test this hypothesis. The anticipatory 
cognitive dissonance tests did not produce any significant result when 
social class was controlled. This, as has been suggested, may be due 
to the fact that the N's were too small. Future research should re- 
examine this problem. Finally, though many studies have demonstrated 
the importance of peer group influence on mobility orientations, 


findings of this study do not support these conclusions. This will 
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revive the debate on the salience of peer group sub-culture and the 


influence of significant others. 
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FORM A - STUDENT DENT 
APPENDIX - STUDENT QUESTIONNAIRE IBM NUMBER 


OREGON STUDENT SURVEY 
UNIVERSITY OF OREGON 


Your Sex: ( ) Male 
(Full Name of Your School) 
( ) Female 


(Your Grade) 


Purpose of the Study 


The purpose of this study is to learn more about the life of young people. We are interested in finding out 
something about your parents, your best friends, your teachers, and your school. We believe that you will 
enjoy answering the questions. 


THIS IS NOT A TEST. There are no right or wrong answers. Please answer each question frankly, honestly, 
and to the best of your ability. Your parents, best friends, or teachers will never see your questionnaire or 
your responses. Your answers will be strictly confidential. Our interest is in how students in general answer 
the questions rather than in how any particular student answers them. 


INSTRUCTIONS 


A. A number of items use the terms "MOTHER" and "FATHER." If you are not currently living with 
your natural mother or father, the terms should be taken to mean your "STEPMOTHER, STEP- 
FATHER, MALE GUARDIAN, or FEMALE GUARDIAN, or FOSTER MOTHER or FATHER" - 
whoever you are living with, The term PARENTS" refers to your current parents or "PARENT" if 
you were only living with one of your parents during the past year. NOTE: If you have not lived 
with both of your parents during the past year (since October, 1967) but did live with both of your 
parents before this time, then answer all questions just as if your parents were still living to- 
gether. If, however, you have lived with only one of your parents for more than a year then check 

the box that applies in each question and go on to the next question. 


B. Read each item carefully. Answer it to the best of your knowledge. Please check @) or circle 
only one answer. However, do not spend too much time on any one question. If there is not an 
appropriate answer available then write in your answer or write in "I don't know. i 


C. Be sure to follow the directions given for answering each question. 


D. Do not skip any questions unless you are instructed to do so. 


E. If you wish to make comments, please feel free to do so, and write them in the margin by the 
questions or at the end of the questionnaire. 

F. The small numbers that frequently appear in the questionnaire are for IBM processing equipment. 
These numbers aid in tabulating your responses at the research office. 


H. NOTE: YOU HAVE ALSO RECEIVED A TAKE-HOME PACKET, PLEASE TAKE HOME WITH YOU 
AND SEE THAT IT IS HANDED EITHER TO YOUR MOTHER OR FATHER AS SOON AS POSSIBLE. 
PLEASE URGE YOUR PARENTS TO RETURN THIS PACKET WITH THEIR COMPLETED QUESTION- 
NAIRES AS SOON AS POSSIBLE. PLEASE DO NOT DISCUSS YOUR QUESTIONNAIRE WITH YOUR 
PARENTS UNTIL THEY HAVE FILLED OUT THEIRS! 





- THANK YOU FOR YOUR COOPERATION - 
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CARD ONE 
HOW OLD ARE YOU TODAY? 
ie yU st vears 6. ( ) 16 years 
2. © )ilZ vears 7. ( )17 years 
3. © is years 8. ( ) 18 years 
4. ( ) 14 years 9. ( ) 19% years 
a. (>) lo years 


WHAT IS YOUR RACIAL BACKGROUND? 


1 
2. ( 
3. ( ) Oriental 

4, ( ) American Indian 

5. ( ) Other (Specify: ) 


WHAT IS YOUR SEX? 


1. ( ) Male 
2. ( ) Female 


WHAT GRADE ARE YOU IN? 


1. (_ ) 7th grade 4, ( ) 10th grade 
2. ( ) 8th grade 5. ( ) 11th grade 
3. ( ) 9th grade 6. ( ) 12th grade 


WHAT KIND OF PROGRAM ARE YOU TAKING IN 
SCHOOL? NOTE: If you are not in one of these 
programs now, which one will you be in? 


1. ( ) College Prep - (a course of study that 
prepares you for college) 
2. ( ) General - (a course of study that does not 
prepare you for college) 
9. ( ) I don't know 


. HIGH SCHOOL STUDENTS ONLY! Which 
areas of study are you emphasizing. If 
more than one, check the area in which you 
take the most courses. 















( ) Business education 
( ) English 

( ) Fine Arts 

( ) Foreign language 

( ) Humanities 

( ) Industrial Arts 

( ) Mathematics 

(_ ) Physical Education 
( } Science 


CPN anrenr 





ARE YOUR MOTHER AND FATHER NOW 
LIVING? 


. (_) Both are living 

. ( ) Only my father is living 
. ( ) Only my mother is living 
. (_) Neither parent is living 


PB wD 


19; 


20. 


21 
26. 


27. 


ARE YOUR PARENTS DIVORCED OR 
SEPARATED? 


) No, they are not divorced or separated 
) Yes, they are divorced 
) Yes, they are separated 


won re 
aan 


x 


TH WHOM DO YOU LIVE? 


) With both my mother and father 

) With only my mother 

) With only my father 

) With my mother and stepfather 

) With my father and stepmother 

) With foster parents 

) Other (Specify: ) 


Be) Aa Ad ae ed 
Pt a ee a ae ed 





WRITE THE FIRST NAMES OF EACH ONE OF 
YOUR BROTHERS AND SISTERS. Indicate how 
old they are and whether they are a brother 

(put B) or sister (put S). If you have no brothers 
or sisters place a checkmark in the category 
below: “No brothers,’ and "No sisters." 


Exam ple: Sex Age 
POR dth ws ott 12, 














( ) No brothers ( ) No sisters 


HOW OFTEN DO YOU GO TO THE MOVIES? 


1. ( ) never - SKIP TO QUESTION 29 

2. ( ) several times a year 

3. ( ) about once a month GO ON TO 

4, ( ) two or three times a QUESTION 28 


month 
5. ( ) about once a week 
6. ( ) more than once a week 






28. WHEN YOU GO TO THE MOVIES, WHICH 
ONE OF THE FOLLOWING DO YOU MOS 
OFTEN GO WITH? 






1. (_) your parents 
2. ( ) your best friends 
3. ( ) your brothers or sisters 
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29. ABOUT HOW MUCH TIME DO YOU USUALLY 
SPEND WATCHING TV ON ‘WEEKDAYS? 


none, or almost none 
about 1/2 hour a day 
about 1 hour a day 
about 1 1/2 hours a day 
about 2 hours a day 

3 or more hours a day 


&) 
Co 
(us) 
(=) 
(©) 
( ) 


The following four items are about your plans for a job 
and for an education. There are two types of questions. 
One type is called "REALLY LIKE TO" and the other 
type is called "ACTUALLY EXPECT TO." There is a 
very important difference between these questions. 


A "REALLY LIKE TO" question on jobs asks you to 
choose what you most want to do. For example, you 
may really want to be an engineer or a lawyer. A 
"ACTUALLY EXPECT TO" question on jobs asks 
what you think you will actually do. For example, 
because you know that you cannot afford a college 
education you actually expect to be a mechanic. 
Please keep this difference in mind when you answer 
the following questions. 


30. SUPPOSING YOU HAD THE NECESSARY 
ABILITIES, GRADES, MONEY, ETC., HOW FAR 
WOULD YOU REALLY LIKE TO GO IN SCHOOL? 


) Until I can drop out of high school 

) Graduate from high school 

) Trace or technical school, for example, 
beauty or auto mechanic school 

) Business school 

) Nursing school 

) Junior college or 2 years of college 

) Graduate from 4 years of college 

) Graduate school (Masters, Ph. D) 

) I don't know 


OND 
Fe i a a 


31. CONSIDERING YOUR ABILITIES, GRADES, 
FINANCIAL RESOURCES, ETC., HOW FAR DO 


YOU ACTUALLY EXPECT TO GO IN SCHOOL? 


) Until I can drop out of high school 

) Graduate from high school 

) Trade or technical school, for example 
beauty or auto mechanic school 

) Business school 

) Nursing school 

) Junior college or 2 years of college 

) Graduate from 4 years of college 

) Graduate school (Masters, Ph. D) 

) I don't know 


OC ON DT 
I, OO IE PRE 


32. SUPPOSING YOU COULD HAVE THE NECESSARY 
ABILITIES, EDUCATION, GRADES, MONEY, 
ETC., WHAT KIND OF WORK WOULD YOU 
REALLY LIKE TO DO AFTER YOU FINISH YOUR 
EDUCATION? 


(Specific name or title of job you would really 

like to have. If you really don't know, put DK 

on the above line. ) 
33. CONSIDERING YOUR ABILITIES, GRADES, 
FINANCIAL RESOURCES, CHANCES FOR TECH- 
NICAL SCHOOL, COLLEGE, ETC., WHAT KIND 
OF WORK DO YOU ACTUALLY EXPECT TO DO 
AFTER YOU FINISH YOUR EDUCATION? 


(Specific name or title of job you actually expect 
to get. If you really don't know, put DK on the 
above line. ) 


34. WHAT ARE YOUR PLANS REGARDING 


MARRIAGE? 


re 
25 


) lam married now 

) I plan to get married soon after I get out 
of high school 

) I plan to get married while in the service 
or while I am in college 

) I plan to finish all my schooling and/or 
service obligations before ] marry 

) I do not plan to marry at all 

) Iam undecided 


‘ 


3. ( 
4. ( 


7 ( 
GF ( 


Young people usually have some specific ideas about 
the school they attend. Some of these ideas are 
listed below. As you read each statement, consider 
whether you strongly agree (SA), agree somewhat 
(A), disagree somewhat (D), or strongly disagree 
(SD) that the statement is true. Please circle your 


answer, 


35. School is dull and boring SA SD 


36. School is a waste of time 
for the type of work I 
will be doing 


SA SD 


37. My teachers judge a stu- 


dent by who he runs 
around with 


SA SD 


38. The teachers are fair to 


everybody. Everybody has 
an equal opportunity to get 
good grades, ‘The teachers 
do not have favorites 


SA SD 


39. I like school very much SA SD 
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The following statements are about your relationships 
with your teachers, As you read each statement, 
consider whether you strongly agree (SA), agree 
somewhat (A), disagree somewhat (D), or strongly 
disagree (SD) that the statement is true of most of 
your teachers. Please circle your answer. 


40. My teachers understand my 

problems SA A D_ SD 
41. My teachers are willing to 

talk with me when I have a 

question SA A D SD 
42. My teachers are interested 

in the things I like to do yee Fey EDF IB) 
43. My teachers know their 

subjects well Sys vey JD SD 
44, My teachers really help me 

understand the lessons sya, Zk 91D) SD) 
45. I find it difficult to talk with 

my teachers about things 

that trouble me SA A D_ SD 
46, My teachers always act as if 

they like me SA A SD 
47, My teachers like their jobs SA A sD 
48, My teachers do the best they 

can in their jobs SA A SD 


49. I like my teachers very much SA A D_ SD 


50. PLEASE RATE YOUR TEACHERS ON THEIR 
ABILITY AND WILLINGNESS TO HELP YOU 
MAKE THE RIGHT DECISION ABOUT COLLEGE 
OR A JOB. 


1. ( ) My teachers are able and willing to help 
me decide 

2. ( ) My teachers are able to help me but they 
are not willing 

3. ( ) My teachers are willing to help me, but 
they are not able 

4. ( ) My teachers are neither able nor willing 
to help me decide 


HOW OFTEN DO YOUR TEACHERS URGE YOU 
TO IMPROVE YOUR GRADES? 


Ske 


) Never 


x 
2. ( ) Sometimes 


52. HOW OFTEN DO YOUR TEACHERS URGE YOU 
TO GET MORE EDUCATION AFTER HIGH 


SCHOOL? 
1. ( ) Never 3. ( ) Often 
2. ( ) Sometimes 4, ( ) Constantly 


The following statements are about your relationships 
with your father. As-you read each statement, con- 
sider whether you strongly agree (SA), agree some- 
what (A), disagree somewhat (D), or strongly dis- 
agree (SD) that the statement is true. Please circle 
your answer. NOTE: IF YOU HAVE NOT BEEN 
LIVING WITH YOUR FATHER DURING THE PAST 
YEAR PLEASE SKIP TO QUESTION 69 ON THE 
NEXT PAGE. REMEMBER: The term "father" refers 
to whoever you are living with - stepfather, male 
guardian, or foster father. 





53. My father understands my 

problems SA A IBY SD 
54, My father is willing to talk 

with me when I have a 

problem SA A D_ SD 
55. My father is interested in 

the things I like to do SAAT Ds 
56. My father knows the sub- 

jects I study SAN AN DoD 
57. My father really helps me 

understand the lessons SAS AW DPE SD 
58. I find it difficult to talk 

with my father about things 

that trouble me SAT AS De sD 
59. My father always acts as 

if he likes me SAA SD 
60. My father likes his job SA A SD 
61. My father does the best 

he can on his job SA@ Ay DiS 
62. My father trys his best 

to be a good father SYN Dy SIP) 
63. Ilike my father very much SA A D_ SD 
64. HOW OFTEN DOES YOUR FATHER URGE YOU 

TO IMPROVE YOUR GRADES? 

1. ( ) Never Suna) Oiten 

2. ( ) Sometimes 4. ( ) Constantly 
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65. HOW OFTEN DOES YOUR FATHER URGE YOU 
TO GET MORE EDUCATION AFTER HIGH 


SCHOOL? 
1. ( ) Never S.C) Otten 
2. ( ) Sometimes 4, ( ) Constantly 


66. 
HE WOULD REALLY LIKE TO SEE YOU GO? 


) Until I can drop out of high school 

) Graduate from high school 

) Trade or technical school, for example, 
beauty or auto mechanics school 

( ) Business school 

( ) Nursing school 

( ) Junior college or 2 years of college 

( ) Graduate from 4 years of college 

( ) Graduate school (Masters or Ph. D) 

( ) He hasn't said 


67. 
HE ACTUALLY EXPECTS YOU TO GO? 


1. (_) Until I can drop out of high school 


2. ( ) Graduate from high school 

3. (_ ) Trade or technical school, for example, 
beauty or auto mechanics school 

4. ( ) Business school 

5. (_) Nursing school 

6. ( ) Junior college or 2 years of college 

7. ( ) Graduate from 4 years of college 

8. ( ) Graduate school (Masters or Ph. D) 

9. ( ) He hasn't said 


68. PLEASE RATE YOUR FATHER ON HIS ABILITY 
AND WILLINGNESS TO HELP YOU MAKE THE 


RIGHT DECISIONS ABOUT COLLEGE OR A JOB. 


1. ( ) My father is able and willing to help me 
decide 

2. ( ) My father is able to help me but he is 
not willing 

3. (_) My father is willing to help me, but he 
is not able 

4. (_) My father is neither able nor willing to 
help me decide 
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HOW FAR IN SCHOOL HAS YOUR FATHER SAID 


HOW FAR IN SCHOOL HAS YOUR FATHER SAID 


The following statements are about your relationships 


with your mother. 
sider whether you strongly agree (SA), agree some- 
what (A), disagree somewhat (D), or strongly dis- 
agree (SD) that the statement is true. Please circle 
your answer. NOTE: IF YOU HAVE NOT BEEN 
LIVING WITH YOUR MOTHER DURING THE PAST 
YEAR PLEASE SKIP TO QUESTION 17 ON THE 
NEXT PAGE. REMEMBER: The term "mother" 
refers to whoever you are living with - stepmother, 
female guardian, or foster mother. 





- go to top of the page - 


As you read each statement, con- 


69. 


70. 


ale 


72. 


73. 


74. 


US 


76, 


die 


78. 


19. 


1. 


13. 


epee oo Be 
My mother understands my 
problems SATAY D> sD 
My mother is willing to talk 
with me when I have a 
problem yA det 1D) ID 
My mother is interested in 
the things I like to do SA AD 5D 
My mother knows the sub- 
jects I study SAgeA SD oD 
My mother really helps me 
understand my lessons SA A D_ SD 
I find it difficult to talk 
with my mother about 
things that trouble me, SAAS 8D pa 0D, 
My mother likes her job 
(If she doesn't work, 
answer this question in 
terms of her being a house- 
wife) SAW AGED oD) 
My, mother does the best 
she can on her job SAg A) oD 
My mother trys her best 
to be a good mother S Ag AD OD 
My mother always acts as 
if she likes me SAD Age De sD 
I like my mother very much SA A D_ SD 

CARD TWO 


HOW OFTEN DOES YOUR MOTHER URGE YOU 
TO IMPROVE YOUR GRADES? 


3. (_) Often 
4. ( ) Constantly 


1. ( ) Never 

2. ( ) Sometimes 
HOW OFTEN DOES YOUR MOTHER URGE YOU 
TO GET MORE EDUCATION AFTER HIGH 
SCHOOL? 


) Never 3 
) Sometimes 4, 
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14. HOW FAR IN SCHOOL HAS YOUR MOTHER 
SAID SHE WOULD REALLY LIKE TO SEE YOU 
GO? 


1. ( ) Until I can drop out of high school 

2. ( ) Graduate from high school 

3. ( ) Trade or technical school, for example, 
beauty or auto mechanics school 

( ) Business school 

( ) Nursing school 

( ) Junior college or 2 years of college 

( ) Graduate from 4 years of college 

( ) Graduate school (Masters or Ph. D) 

( ) She hasn't said 


ee RS ee 


15. HOW FAR IN SCHOOL HAS YOUR MOTHER 
SAID SHE ACTUALLY EXPECTS YOU TO GO? 


1. ( ) Until I can drop out of high school 

2. ( ) Graduate from high school 

) Trade or technical school, for example, 
beauty or auto mechanics school 

( ) Business school 

( ) Nursing school 

( ) Junior college or 2 years of college 

( ) Graduate from 4 years of college | 

( 

( 


w 
~~ 


) Graduate school (Masters or Ph. D) 
) She hasn't said 


16. PLEASE RATE YOUR MOTHER ON HER ABILITY 
AND WILLINGNESS TO HELP YOU MAKE THE 
RIGHT DECISIONS ABOUT COLLEGE OR A JOB. 


1. ( ) My mother is able and willing to help me 
decide 

2. (_) My mother is able to help me but she is 
not willing 

3. ( ) My mother is willing to help me, but she 
is not able i 

4, ( ) My mother is neither able nor willing to 
help me decide 





17. WILL YOUR PARENTS HELP YOU REACH 
YOUR SCHOOL AND WORK GOALS BY HELP- 
ING YOU PAY YOUR WAY? 


1. ( ) No, they can't afford to help me at all 
2. ( ) Yes, they will help me some 
3. ( ) Yes, they will help me quite a bit 


The following two statements are about your relation- 
ships with your best friends. As you read each state- 
ment, consider whether you strongly agree (SA), 
agree somewhat (A), disagree somewhat (D), or 
strongly disagree (SD) that the statement is true. 
Please circle your answer. 


- go to top of the page - 


18. My best friends like school 


19. My best friends do the best 
they can in their school 
work SAA. DD SD 

20. HOW OFTEN DO YOUR BEST FRIENDS URGE 
YOU TO IMPROVE YOUR GRADES? 


ieee) aNeVeds Sona) OLten 
2. ( ) Sometimes 4, (_ ) Constantly 


21. HOW OFTEN DO YOUR BEST FRIENDS URGE 
YOU TO GET MORE EDUCATION AFTER 
HIGH SCHOOL? 


i; (,) Never or ( 

2. ( ) Sometimes 4. ( ) Constantly 

22. PLEASE RATE YOUR BEST FRIENDS ON THEIR 
ABILITY AND WILLINGNESS TO HELP YOU 
MAKE THE RIGHT DECISIONS ABOUT COLLEGE 
OR A JOB. 


1. ( ) My best friends are able and willing to 
_ help me decide 
2. ( ) My best friends are able to help me but 
they are not willing 

3. ( ) My best friends are willing to help me, 
but they are not able 

. (_) My best friends are neither able nor 
willing to help me decide 


ie 


The following statements are about your relation- 
ships with your parents and best friends, As you 
read each description, consider whether your parents 
(P) or best friends (BF) fits the description the best. 
Please circle your answer. Note: If you feel that 
your parents and best friends both fit the description 
equally well (the same) then you may circle "same" 
(Sa). 





WHO (Parents or Best Friends): ee eae 
23. best understands your problems P BF Sa 


24. is most willing to talk with you 
when you-have a problem P BF Sa 


25. is most interested in the things 
you like to do 12 lee) IS) 


26. best knows your school subjects P BF Sa 


27. best helps you understand the 
school lessons Po OBE oa 


- go to top of the next page - 
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Psy. 


7S. 
30. 


3t. 


32, 


33. 


34. 


35. 


36. 


Sie 


38. 


Oe 


deh 


is most difficult to talk with about 
things that trouble you Pee Duo 





most often acts as if they like you P BF Sa 


do you like the best Pp BE Sa’ 
tries the hardest to help you when 

you have a problem J UBHEY fel 
is it the easiest to talk to P BF Sa 


would you most like to get 


UGYOSEY, LO. PP BE 52 
has the most influence on you P43? 
has the most control over you P BE $a 


WHEN YOU ARE TRYING TO MAKE UP YOUR 
MIND ABOUT SOMETHING IMPORTANT, WHOSE 
IDEAS DO YOU PAY THE MOST ATTENTION TO? 


1. ( ) Best Friends 

2. ( ) Parents 

3. ( ) Both about the same 

4. ( ) Other (Specify: ) 


WHICH ONE OF THE FOLLOWING THREE 
THINGS WOULD MAKE YOU THE MOST 
UNHAPPY? 


1. ( ) Best Friends did not like what I did 
2. ( ) Parents did not like what I did 
3. ( ) Favorite teacher did not like what I did 


WHICH ONE OF THE FOLLOWING THINGS 
WOULD BE THE HARDEST FOR YOU TO TAKE? 


1. ( ) Best Friends’ disapproval 
2. ( ) Parents’ disapproval 
3. ( ) Teachers’ disapproval 


LET'S SAY THAT YOU HAVE ALWAYS WANTED 
TO BELONG TO A PARTICULAR CLUB THAT 
YOUR BEST FRIENDS ARE MEMBERS OF, AND 
FINALLY YOU WERE ASKED TO JOIN. BUT, 
THEN YOU FOUND OUT THAT YOUR PARENTS 
DON'T APPROVE OF THE GROUP. Do you 

think you would. . 


1. ( ) definitely join anyway 
2. ( ) probably join 

3. ( ) probably not join 

4. ( ) definitely not join 


40. SOME YOUNG PEOPLE BELIEVE THAT THEIR 
PARENTS ARE OLD FASHIONED OR OUT OF 
"TOUCH" WITH YOUTH. Do you feel this way 
about your parents? 


.\(/)No," never 

. ( ) Yes, sometimes 
(8) Ves, e0tten 

. ( ) Yes, always 


41. WHEN YOUR FAMILY EATS OUT, GOES ON 
A PICNIC, GOES TO A MOVIE, GOES TOA 
CONCERT, OR GOES ANYWHERE TOGETHER, 
WHAT ARE YOUR FEELINGS ABOUT GOING 
ALONG? 


1. ( ) 1 enjoy going with my family very much 

2. ( ) 1 enjoy going with my family somewhat 

3. (_) I do not enjoy going with my family--I 
would just as soon do something else 

4. ( ) I would prefer not to go with my family 
at all 


42. IF YOUR FAMILY WAS PLANNING TO EAT 
OUT, GO ON A PICNIC, GO TO A CONCERT, 
OR GO ANYWHERE TOGETHER, AND YOU 
HAD THE OPPORTUNITY TO GO SOME WHE RE 
_ WITH YOUR BEST FRIENDS WHO WOULD 
YOU GO WITH? 


. (_) Definitely go with family 

. (_) Probably go with family 

. (_) Probably go with best friends 
. (_) Definitely go with best friends 


Bm whd 


FOR EACH OF THE FOLLOWING DESCRIPTIONS 
CIRCLE THE LETTER OF THE PERSON THAT 
BEST FITS THE DESCRIPTION. F = Father, M = 
Mother, B= best Friend, and T = favorite Teacher. 





Lo” tie poets 


43. the person whose company 
I most enjoy Ee Vie ee 


44, the person whom I would 
most like to be like Ey Meee 


45. the person whose ideas 
about fun are most like 
mine Ei Vis Se 


46, the person whose ideas 
about right and wrong are 
most like mine Te IE IBY AR 


47. the person whose ideas 
about the importance of 
school are most like mine eV ee 


48. the person whose interests 
are most like mine ly ANE ey AE 


AaHT TAHT AVAL 


4 39029 OMVOY amoe 
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People usually have some specific ideas about them- 


selves. 


Some of these are listed below. As you read 


them, consider whether you strongly agree (SA), 
agree somewhat (A), disagree somewhat (D), or 
strongly disagree (SD) that the statement is true of 
your feelings about yourself. Please circle your 
answer, 


49, 


50. 


O25 


Syo)e 


54, 


Do’ 


SO 


Df. 


Bee 


I feel that I'm a person of 
worth, at least on an equal 


plane with others SARA g Deano) 

I feel that I have a number 

of good qualities SASTA PeDeaioD 
. All in all, I am inclined to 

feel that Iam a failure SYA AN ID) SID 

I am able to do things as well 

as most people a A 1D SD 

I feel I do not have much to 

be proud of SAAS De sD 

I like myself SA A D sD 


On the whole, I am satisfied 


with myself SAptAg: Digs). 


I wish I could have more 
respect for myself SAG Ag DES 


I certainly feel useless at 


times SAD Awe earl) 


At times I think I am no good 
at all SA TAY SD SD 


THE FOLLOWING STATEMENTS DESCRIBE 
HYPOTHETICAL SITUATIONS IN WHICH YOU FACE 
AN IMPORTANT DECISION. READ EACH STATE- 
MENT CAREFULLY AND INDICATE WHICH OF THE 
TWO THINGS YOU WOULD MOST LIKELY DO IF YOU 
ACTUALLY FACED THE SITUATION. 


De 


You have been invited to a party to which you want 
very much to go. Your best friends have decided 
to go and are urging you to go too, ‘They will be 
very unhappy if you don't go. Your parents, how- 
ever, do not approve of the party and are urging 
you not to go, Your parents will be very unhappy 


if you do go. What would you do? 
1. ( ) Go to the party 
2. ( ) Stay home 


lle 


60. 


61. 


62. 


63. 


How difficult was it for you to decide which you 
would likely do? 


1. ( ) Very difficult 

2. ( ) Somewhat difficult 
3. ( ) Somewhat easy 
4 


. (.) Very easy 


Suppose the situation above is reversed. Your 
parents are urging you to go to the party. How- 
ever, your best friends have not been invited 
and are urging you not to go. You really don't 
want to go to the party. Your parents will be 
very unhappy if you don't go; your best friends 
will be very unhappy if you do go. What would 
you do? 


1. ( ) Go to party 

2. ( ) Stay home 

How difficult was it for you to decide which you 
would likely do? 


. ( ) Very difficult 

. ( ) Somewhat difficult 
. (_) Somewhat easy 

. ( ) Very easy 


A large glass in the front door of the high school 
has been broken. Jim broke the glass, But both 
he and Bill were seen at the school the afternoon 
the glass was broken and both are suspected. 

Bill and Jim are friends and they agree to deny 
that they know anything about the broken glass. 
As a result, the principal pins the blame on 

both of them. You are the only person who knows 
who broke the glass because you were at school 
that afternoon. You didn't actually see the glass 
broken, but you heard the noise and saw Jim walk- 
ing away from the door just afterwards. You are 
very much undecided what to do. The three 
friends you go around with most of the time don't 
think you should tell the principal. These friends 
hate to see an innocent person punished. But they 
point out to you that this is a matter between Jim 
and Bill and between Jim and his conscience. You 
talk the matter over with your mother and father. 
They feel that Jim is unfairly using Bill to lighten 
his own punishment, Your parents think you 
should tell the principal who broke the glass. 
What would you do? 


) Tell the principal who broke the glass 


1. ( 
2. ( ) Not tell the principal who broke the glass 


- go to top of the next page - 
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64. 


65. 


66. 


67. 


68. 


69. 


via) 


How difficult was it for you to decide which you 
would likely do? 


. ( ) Very difficult 

. ( ) Somewhat difficult 
. (_ ) Somewhat easy 
Mim Vvery cdsy 


mewhd ke 


Suppose the situation above is reversed. Your 
parents think that you should not tell the prin- 
cipal. Your best friends, however, think you 
should tell the principal who broke the glass. 
What would you do? 





) Tell the principal who broke the glass 
) Not tell the principal who broke the 
glass 


ee 
5 


How difficult was it for you to decide which you 
would likely do? 


. ( ) Very difficult 

. ( ) Somewhat difficult 
. (_ ) Somewhat easy 

. ( ) Very easy 


Bwrdd 


You are at a point in school where you must 
make a decision between a college preparation 
program and a general program (noncollege 
oriented), Your best friends have all decided 
to enter the general program and are urging 
you to do the same. You want to because if you 
don't your friends will be very unhappy as you 
will be separated from them in school. Your 
parents, however, are strongly urging you to 
take the college prep program. You know also 
that your parents will be very unhappy if you 
decide not to do what they wish. Which program 
are you likely to enter? 


1. ( ) General Program (not college prep) 

2. ( ) College Preparatory 

How difficult was it for you to decide which you 
would likely do? 


1. ( ) Very difficult 

2. (_ ) Somewhat difficult 

3. ( ) Somewhat easy 

4. (_) Very easy, 

Suppose the situation described above is re- 
versed, Your parents want you to enter the 


general program while your best friends want 
you to enter the college prep program with 


them. You really prefer the college prep 
program. Which program are you likely to 
enter? 


) General program (noncollege prcp) 
) 


1 
2. ( ) College preparatory 


rar 


ios 


70. How difficult was it for you to decide which you 
would likely do? 


1. ( ) Very difficult 

2. ( ) Somewhat difficult 
3. (_ ) Somewhat easy 

4. ( ) Very easy 


WHAT KIND OF JOB HAVE YOUR PARENTS 
SAID THEY WOULD REALLY LIKE TO SEE 
YOU GET WHEN YOU FINISH YOUR EDUCA- 
TION. 


(Specific name or title of job parents say they 

would really like to see you get. Note: If they 

haven't said, write none’ on the above line.) 
72. WHAT KIND OF JOB HAVE YOUR PARENTS 
SAID THEY ACTUALLY EXPECT YOU TO GET 
WHEN YOU FINISH YOUR EDUCATION. 


(Specific name or title of job parents say they 
actually expect you to get. Note: If they haven't 
said, write ''none” on the above line, ) 


73- LISTED BELOW ARE SEVERAL SCHOOL 
ACTIVITIES. PLEASE CHECK WY ALL OF 
THOSE IN WHICH YOU PLAN TO PARTICIPATE 


IN THIS YEAR. 


Ol. ( ) A Cappella Choir 

OA. (C )) Ave 

03. ( ) Band or orchestra 

04. (_ ) Basketball 

05. ( ) Baseball 

06. ( ) Bleacher crew 

O72 ) Cai2 

08. ( ) Chair crew 

09. (_ ) Cheerleading 

10. ( ) Chess club 

11. ( ) Chorus 

12. ( ) Class officer 

13. ( ) Club officer 

14. ( ) Coin club 

15. ( ) Committee officer 

16. ( ) Dance (Prom) committee 

17. ( ) Debating team 

18. (_ ) Dilettantes 

19. ( ) Drama club (National Thesbian society) 
20. ( ) Football 

21. ( ) Forestry club 

22. ( ) Forsenics team 

23. ( ) 4-H clubs 

24. ( ) Future Business Leaders of America 
25. ( ) Future Farmers of America 

26. ( ) Future Homemakers of America 


- go to top of the next page - 
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Bik 
28. 
29% 
30. 
ole 
32. 
33, 
34. 
35. 
36. 
37. 
38. 
Sos 
40. 
4l. 
42. 
43. 
44, 
45. 
46, 
47. 
48. 
49, 
50. 
Ble 
on, 
53. 
54. 
Do: 
56. 
Me 
58. 
Due 
60. 
61. 
62. 
63. 
64. 
65. 


) Future Teachers of America 
) German club 

) Girls Drill Team 

) Girls Recreational Association 
) Girls Glee club 

) Girls League 

) Homecoming committee 

) Industrial Arts club 

) Indian Craft 

) International Relations League 
) Junior Community Aides 

) Key club 

) Les Saucissons 

) Les Touches 

) Letterman's 

) Library club 

) Math club 

) National Honor Society 

) NuDelta 

) Newspaper staff - Orange ''R" 
) Pepsters 


_) Radio club 


) Rally squad 

) Science club 

) Spanish club 

) Speech club 

) Student Beneficiary club 

) Student council or Associated Student Body 
) Swimming 

) Tennis 

) Track and field 

) Torquers club 

) Varsity R 

) Warrior Guard 

) Wrestling 

) Yearbook staff 

) Young Republicans 

) Young Democrats 

) Other (Specify: ) 





CARD THREE 


MANY YOUNG PEOPLE LIKE YOURSELF FIND IT 
DIFFICULT TO TALK WITH THEIR PARENTS ABOUT 


SOME THINGS AND NOT DIFFICULT AT ALL TO TALK 
TO THEIR PARENTS ABOUT OTHER THINGS. As you 


read each question, consider whether you never (N), 
sometimes (S), often (O), or always (A) have difficulty 
in talking about the problem with your father, mother, 
and best friends. Please circle your answer. Note: 

If you haven't talked about a given problem with your 
parents or best friends, do you feel you might have 
difficulty if you did? How often? 





NOTE: If you have not been living with your father 
during the past year (since October, 1966) - SKIP TO 
QUESTION 24. 


- go to top of the page - 
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HOW OFTEN DO YOU FIND IT DIFFICULT TO TAL ( 
WITH YOUR FATHER CONCERNING: 
















i Sead: 
12. Appropriate entertainment N S&S One 
13. How to dress NS OA 
14, Drinking and/or smoking Ne ope ee 
15. Job NP Se Ore 4 
16. Religion Nao Oe es 
17. Sex and/or petting (‘making 
love") NOONE. 
18. Money News OF es 
19) Bears Ness One 
20. Late hours N> Se OF A 
21. Dating ING One ae 
22. Marriage Nes 605s 
. Education N @ AA 


NOTE: If you have not been living with your mother 
during the past year (since October, 1966) - SKIP TO 
QUESTION 36. 


HOW OFTEN DO YOU FIND IT DIFFICULT TO TALK 
WITH YOUR MOTHER CONCERNING: 










24. Appropriate entertainment 


25. How to dress 


N 

N 
26. Drinking and/or smoking N 5S 
DOO N 
28. Religion N 


29. Sex and/or petting (‘making 
love") 


30. Money 


31. Fears 


33. Dating 


N 

N 

N 

32. Late hours N 
N 

34, Marriage N 
N 


Education 


= 10- 


if 
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HOW OFTEN DO YOU FIND IT DIFFICULT TO TALK 
WITH YOUR BEST FRIENDS CONCERNING: 























Lr Zee A. 
36. Appropriate entertainment Nhe spe XO) leek 
37. How to dress Neo Oe A 
38. Drinking and/or smoking Neon Oe. 
39. Job No BSo2 OS 2 
40. Religion N@ or OFFA 
41. Sex and/or petting (‘making 
love"’) w S © A 
42. Money Ni Soe One 
43. Fears Nea Sh, OF ©A 
44, Late hours NS) 10) A 
45. Dating Niwa £O 3A: 
46, Marriage Ny Spe Os A 
Education N Oo cA 


48. 


GENERALLY, WITH WHICH ONE OF THE 
FOLLOWING DO YOU MOST OFTEN DISCUSS 
THINGS THAT ARE DIFFICULT FOR YOU TO 
TALK ABOUT? 


1. ( ) Best Friends 

2. ( ) Parents 

3. ( ) Both about the same 

People usually report they have some specific require- 
ments in mind when they are thinking about an IDEAL 
FUTURE JOB. Some of the requirements they have 
mentioned are listed below. As you read them, con- 
sider to what extent a job or career would have to 
satisfy each of these requirements before you could 
consider the job IDEAL. 


Please circle HIGH - H if you consider the require- 
ment highly important. 


Circle MEDIUM - M if you consider the requirement 
of medium importance, 


Circle LOW - Lif you consider the requirement of 
little importance, 


Circle NO - N if you consider the requirement of no 
importance at all. 


- go to top of the page - 
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THE IDEAL JOB WOULD: A ee 
49, Provide an opportunity to 

use my special abilities or 

aptitudes ipl AME aby IN 
50. Provide me with a chance 

to earn a good deal of 

money H M L N 
51. Permit me to be creative 

and original Ho MeN 
52. Give me a social status 

and prestige HeoM melee N 
53. Give me an opportunity to 

work with people rather 

than things LiareNVeris ON 
54. Enable me to look forward 

to a stable, secure future ipl IMA ky; IN| 
55. Leave me relatively free 

of supervision by others lal MEN 
56. Give me a chance to 

exercise leadership lal WME ik, IN 
57. Provide me with adventure H M_ L 
58. Give me an opportunity to 

be helpful to others ies Vien iy are 


59. WHICH ONE OF THE FOLLOWING HAS THE 
GREATEST INFLUENCE ON YOUR IDEAS 


ABOUT AN IDEAL FUTURE JOB? 


) Teachers 
) Best Friends 
) Parents 


tea 
Pes | 
Sas 
4, ( ) Other (Specify: ) 





People who go on to school after high school do so for 
many reasons. Some of these reasons are listed be- 
low. As you read them, consider how important each 
reason is to you. NOTE: If you do not expect to go 
to more school after you graduate indicate how im- 


portant the reason would be if you were planning to go. 


Please circle HIGH - H if you consider the reason 
highly important. 


Circle MEDIUM - M if you consider the reason of 
medium importance. 


Circle LOW - L if you consider the reason of little 
importance, 


Circle NO - Nif you consider the reason of no 
importance at all. 
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REASONS FOR GOING ON TO SCHOOL: 


60. 


61. 


62. 


63. 


64. 
65. 
66. 


67. 


68. 


69, 


70. 


FMM 


ioe 


ie ee yo ee 
Acquiring the skills neces- | 
sary to earn a living Tyee 
To prepare for an occupation H M L 
To learn new things just to 
know them Bo NM LAN 


To broaden intellectual and 
cultural outlook 


To enjoy social life 
To have fun 


Because friends expect it 


ey ep geet isos We 
UE SES 
ee ease” qe ip tes 
ZZ ne 2 


Because parents expect it 


To learn to get along with 
others Ipl IML dL, IN 


To find the right person to 
marry Hee MM eiee BN 


To develop personality and 
character HM) LON 


To become a responsible 
person ovo LN 


WHICH ONE OF THE FOLLOWING HAS THE 
GREATEST INFLUENCE ON YOUR REASONS 
FOR GOING ON TO SCHOOL? 


an @e)eleachers 

2. ( ) Best Friends 
3. ( ) Parents 
4 


. ( ) Other (Specify: ) 
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People usually have some specific ideas in mind when 
they are thinking about the rights and responsibilities 


of parents and children. 
listed below. As you read each statement, consider 


Some of these ideas are 


whether you strongly agree (SA), agree somewhat (A), 
disagree somewhat (D), or strongly disagree (SD), 


that the statement is true. 


735 


74. 


WS. 


te ween 


Children should not be forced 


to eat if they don't want to SAA) DesD 


Children should be permitted 
to tell their parents what 
they think about them SA Ae aero) 


Parents should punish a 


child when he misbehaves SAGA ao) 


- go to top of the page - 


Please circle your answer. 


-1|2- 


MARRIAGE. 


76. Children should eat just 
what they like SAGA |~D 45D 


77. When a child wants his 
own way his parents 
should let him have it GIN ey 1D) 3D) 


78. Parents should not give 
in when a child wants 
his own way SA A  D 8D 


CARD FOUR 


People usually have some specific ideas in mind 
when they are thinking about an IDEAL 

Some of these ideas are listed 
below. As you read them, consider how im- 
portant each idea is to you. 


Please circle HIGH - H if you consider the idea 
highly important. 


Circle MEDIUM - M if you consider the idea of 
medium importance. 


Circle LOW - L if you consider the idea of 
little importance. 


Gircle NO - Nif you consider the idea of no im- 
portance. 





12. Husbands and wives 
should share equally in 


all decisions ie Mi lb, 


13. Although a husband 
should consult his wife 
about what to do, he 
should make the final 
decision in important 


matters H eM aL BN 


14, Husbands should only 
make the final deci- 
sions in areas in which 
they have more train- 


ing than their wives Hi eV as eee 


15. When a husband and 
wife disagree about 
something, a wife 
should be willing to 


give in first Neb Ly a 
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diet PONS As iG Hane B54 
16. Teenage children should be 25. Be a leader in school 
consulted for their opinions activities lee Vee ee 
before decisions are made H M L N 


26. Be popular with his (her) 


17. In a marriage the husband classmates af Mb | ON 
should do his jobs and the 
wife her jobs BUM Ik, IN 27, Have fun - study only 

enough to keep grades above 

18. A wife should get up and fix passing ee vie aie aN 
her husband breakfast on 
work days regardless of People have many ideas about what young people like 
what time he has to leave in yourself ought to do. Some of these ideas are listed 
the morning Hea MS eee below. As you read each statement, consider 


whether you strongly agree (SA), agree somewhat 
(A), disagree somewhat (D), or strongly disagree 
(SD) that the statement is true. Please circle your 


19. If both a husband and wife 
are working, a husband 
should help fix the evening 


meal and do dishes Mts" N answer. 
20. A husband should do his A YOUNG PERSON OUGHT TO: 1. 2. 3. 4. 
wife's work and a wife her 28. Have his (her) own car SA bAws DaleSD 


husband's work ifnecessary H M L N 
29. Make own decisions about 


21. WHICH ONE OF THE FOLLOWING HAS THE late hours, smoking, 

GREATEST INFLUENCE ON YOUR IDEAS drinking SAGAS mmol) 
ABOUT AN IDEAL MARRIAGE? 

30. Choose own dates SY UX IBY SD, 
ae )moecachers : 
2. ( ) Best Friends 31. Choose own clubs or groups 
3. ( ) Parents to join SAg AGED aaOL) 
4, ( ) Other (Specify: ) 


32. Be active in nonschool 
activities such as Boy 


People usually have many ideas about what a student aa 
Scouts, religious youth 


ought to do in school. Some of these ideas are listed 


below. As you read them, consider how important a Bk ee DOSE 
each idea is to you. 33. Choose own friends SAM Ate DeatiSD 
Please circle HIGH - H if you consider the idea highly 34, Be trusted SADA, 3D) 9D 
important, 

35. Be punished for breaking 
Circle MEDIUM - M if you consider the idea of the law just like anybody 


medium importance. else SAAS De SD 


36. Be supervised by adults at 


Circle LOW - Lif you consider the idea of little nonschool parties CAL AS De ecD 
importance, 

37. Have standards (rules) to 
Circle NO - N if you consider the idea of no impor- obey such as what time to 
tance at all. be in, where not to go SAM AMY DIP SD 
A STUDENT OUGHT TO: Le) 2eo. eS, 


22. Spend most of spare time 
reading and studying Eg MVidiie earn IN 


23. Do very best in school work 
(grades, study) Ho Ma 


24. Be a star in sports activities H M L 
- go to top of the page - 
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People have many ideas about what young people 
ought to do at home. Some of these ideas are listed 
below. As you read them, consider how important 
each idea is to you. 
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Please circle HIGH - H if you consider the idea highly 


important. 


Circle MEDIUM - M if you consider the idea of 
medium importance. 


Circle LOW - Lif you consider the idea of little 
importance, 


Circle NO - Nif you consider the idea of no impor- 
tance, 
A YOUNG PERSON OUGHT TO: es ee er a 


38. do things around the house 


without being asked Ho Mo iain 
39, help with setting and clear- 

ing the table, washing dishes, 

sweeping, dusting, washing 

and ironing clothes Ho Mie N 
40. help with cooking and plan- 

ning main meals, sewing, 

interior design Eide melee 
41. help with mowing lawn, 

taking out garbage, shopping 

for groceries Ea ele ul, 
42, help with shopping for furni- 

ture, appliances, cars HW Me WN 
43. be consulted for any major 

decisions that need to be 

made H MM eLay N 
44, obey his parents even though 

he thinks they are wrong H InggN 
45. be respectful to his parents H LN 
46. show his parents that he 

loves them Eh vee LN 
47. HOW OFTEN DO YOUR PARENTS NAG AND 


QUARREL WITH EACH OTHER? 


) Never 3. ( ) Often 
) Sometimes 4, ( ) Constantly 
9. ( ) not living with father 
( ) not living with mother 


ira, 
Pa (| 


-14- 


48. 


49, 


50. 


OL 


WHICH ONE OF THE FOLLOWING BEST DES- 
CRIBES HOW DISAGREEMENTS ARE SETTLED 
IN YOUR FAMILY? Note: If you have not lived 
with either your mother or father during the 
past year, check one of the boxes below. 


1. () Neither my father nor my mother usually 
give in 
2. ( ) My father usually gives in to my mother 
. (_) My mother usually gives in to my father 
. (_) My parents usually reach an agreement 
through mutual give and take 
5. ( ) My parents never or seldom have any 
disagreements 
9. ( ) not living with father 
( ) not living with mother 


me Ww 


WHICH ONE OF THE FOLLOWING BEST DES- 
CRIBES HOW IMPORTANT DECISIONS ARE 
MADE IN YOUR FAMILY? Note: If you have 
not lived with either your mother or father dur- 
ing the past year, check one of the boxes below. 


1. ( ) Usually, my father makes the decision 
without first discussing the matter with 
my mother 

2. ( ) Usually, my father discusses the matter 
with my mother and then he makes the 
decision more or less by himself 

3. (_) Usually, both of my parents talk over the 
matter with each other and then they both 
make the decision more or less together 

4, ( ) Usually, my mother discusses the matter 
with my father and then she makes the 
decision more or less by herself 

5. ( ) Usually, my mother makes the decision 
without first discussing the matter with 
my father 

9. ( ) not living with father 
( ) not living with mother 


WHICH ONE OF THE FOLLOWING BEST DES- 
CRIBES YOUR PART IN IMPORTANT FAMILY 
DECISIONS? 


) My parents never ask for my opinion 

) My parents sometimes ask for my opinion 
) My parents often ask for my opinion 

) 


My parents almost always ask for my 
opinion 





ii, 
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WHICH ONE OF THE FOLLOWING BEST DES- 
CRIBES HOW IMPORTANT YOUR PARENTS 
REGARD YOUR OPINION IN IMPORTANT 
FAMILY DECISIONS? 


1. ( ) What I say usually does not make a 
difference in the decision 

2. ( ) What I say usually does make a difference 
in the decision 
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53. 


34. 


Sa 
56. 


oie 


vi 


EVERYTHING CONSIDERED, HOW HAPPY HAS 
YOUR PARENTS MARRIAGE BEEN? 


( ) Extremely happy 

( ) Very happy 

(_ ) Somewhat happy 

(_ ) Somewhat unhappy 
( ) Very unhappy 

( ) Extremely unhappy 


Dub WN 


SUPPOSE YOU WANT TO GO TO A MOVIE. 
YOUR PARENTS REFUSE AND YOU BEGIN TO 
ARGUE STRONGLY. WHICH ONE OF THE 
FOLLOWING WOULD YOUR PARENTS MOST 
LIKELY DO? 


1. ( ) Let me goto avoid further argument; or 
become angry and tell me to do as I 
please 

2. ( ) Let me argue but remain firm unless I 
had sound reasons 

3. (_ ) Not even listen to me and punish me more 
for arguing 

4. (_ ) Continue to refuse and punish me so that 
I'd learn not to argue 


SUPPOSE YOUR PARENTS HAVE JUST HEARD 
FROM YOUR TEACHER THAT YOU HAVE NOT 
BEEN COMPLETING YOUR HOME WORK? 
WHICH ONE OF THE FOLLOWING WOULD 
YOUR PARENTS MOST LIKELY DO? 


1. ( ) Turn off the TV (or record player) for a 
week as punishment for neglecting my 
school work 

2. ( ) Scold me for a while, but they'd soon for- 
get it 

3. ( ) Talk it over with me and help me decide 
how to meet the problem 

4, ( ) Get angry and tell me it will be my own 
fault if I don't pass 


WHAT IS YOUR RELIGIOUS PREFERENCE? 
NOTE: Please be as precise as possible in 
giving the specific religious preference. 
Example: Southern Baptist, Free Methodist, 
Roman Catholic, etc. If you have no religious 
preference put ''none. " 


(Your religious preference, Note: If you have 
a religious preference, are you a member?) 


) Yes, Iam a member 
) No, Iam not a member 


Le ( 
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58. HOW OFTEN DO YOU ATTEND A WORSHIP 
SERVICE IN A CHURCH OR SYNAGOGUE? 


) Never 

) Several times a year 

) About once a month 

) Two or three times a month 
) About once a week 

) More than once a week 


FT ae Tt a TE a a 


LISTED BELOW ARE SEVERAL STATEMENTS 
ABOUT YOUR RELATIONSHIPS WITH YOUR 
BROTHERS AND SISTERS. The terms "brothers" 
and "sisters'' refers to whoever you are living 
with -- step brothers/sisters or foster children. 


59. DO YOU HAVE BROTHERS OR SISTERS AT 
HOME? 


1. (_) No - (SKIP TO QUESTION 66) 
2. (_) Yes - (GO ON TO QUESTION 60) 


INDICATE YOUR REACTION TO EACH STATEMENT 
ABOUT YOUR RELATIONSHIP WITH YOUR BROTHERS 
AND SISTERS. NOTE: Please circle your answer, 
Nif never, S if sometimes, O if often, and A if always 


Ne Pe Soke ee 


. Do you talk about sex and 
the facts of life with any of 
your brothers or sisters 


. Do you attend movies, 
basketball games, or con- 
certs, etc., with any of 
your brothers or sisters 


. Do you talk with any of 
your brothers or sisters 
about books, magazines 
or articles you read 


When you need advice, do 
you ever go to any of your 
brothers or sisters for it 


. Do you enjoy doing things 
together with any of your 
brothers or sisters 


5. Do any of your brothers 
or sisters get a better 
"deal" than you from your 
parents 
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66. HOW MUCH TIME ON SCHOOL DAYS DO YOU 
USUALLY SPEND TALKING WITH MEMBERS 
OF YOUR FAMILY? 


)none, or almost none 

) less than 1/2 hour a day 
) about 1/2 hour a day 

) about 1 hour a day 

) about 1 1/2 hours a day 
) about 2 hours a day 

) about 3 hours a day 

) about 4 hours a day 

) 5 or more hours a day 


womrnauner whd 
ee ee ee 


67. HOW MUCH TIME ON SCHOOL DAYS DO YOU 
USUALLY SPEND TALKING WITH YOUR BEST 
FRIENDS? (Note: Do not include time spent 


in the classroom. ) 


) none or almost none 

) less than 1/2 hour a day 
) about 1/2 hour a day 

) about 1 hour a day 

) about 1 1/2 hours a day 
) about 2 hours a day 

) about 3 hours a day 

) about 4 hours a day 

) 5 or more hours a day 


omanItaunr wde 
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68. 





TIME WITH YOUR BEST FRIENDS? 


1. ( ) At school sponsored activities such as 
ballgames, parties, club meetings 

2. ( ) At non-school activities such as youth 
parties, church meetings 


3. ( ) At various places where young people like 


myself “hang around” 

4, ( ) At my place (home) 

5. () At one of my friend's places (friends' 
home) 

6. ( ) Other (Where? 





69. 
GRADE IN SCHOOL LAST GRADING PERIOD? 


) Mostly 1's 
) Mixed 1's and 2's 
) Mostly 2's 
) Mixed 2's and 3's 
) Mostly 3's 
) Mixed 3's and 4's 
) Mostly 4's 
) Mixed 4's and 5's 
) Mostly 5's 


womArnaunkwhdre 
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WHERE DO YOU SPEND MOST OF YOUR FREE 


WHAT WOULD YOU SAY WAS YOUR AVERAGE 


120 


70. 
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HOW MUCH TIME DO YOU USUALLY SPEND 
EACH DAY DOING HOME WORK OUTSIDE OF 
SCHOOL? 


( ) None or almost none 

( ) About 1/2 hour a day 

( ) About 1 hour a day 

( ) About 1 1/2 hours a day 
( ) About 2 hours a day 

( ) 3 or more hours a day 


IF YOU COULD BE REMEMBERED HERE AT 
SCHOOL FOR ONE OF THE FOUR THINGS 
BELOW, WHICH ONE WOULD YOU MOST 
WANT IT TO BE? 


. ( ) Outstanding student 

. ( ) Athletic star 

. (_) Most popular 

. (_) Leader in school activities 


mw ND 


DO YOU DATE? 


. ( ) No 

. (_) Yes, more than once a week 

. (_) Yes, once a week 

. (_) Yes, more than once a month, but less 
than once a week 

5. (_) Yes, once a month or less 


bm wNh Re 


HOW MANY PERSONS HAVE YOU DATED 
DURING THE PAST MONTH? 


( ) None 

( ) One person 

( ) Two to three persons 
() Four to five persons 
( ) Six or more persons 


ap oNnN re 


THANK YOU FOR YOUR COOPE RATION. REMEMBER TO TAKE THE "TAKE-HOME PACKET" WITH YOU. 
PLEASE BE SURE TO URGE YOUR PARENTS TO RETURN THE QUESTIONNAIRES AS SOON AS POSSIBLE. 
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